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Participants
The Regional GCED Network Meeting was expecting around 40 representatives of GCEDimplementing institutions, including UNESCO Field Offices and institutes from the AsiaPacific region with experiences in policy, pedagogy and research and were invited to the
meeting to share experiences and ideas, discuss key questions, and develop a regional strategy
towards scaling-up of efforts in the regional promotion and implementation of GCED.
The Regional Recommendations for Action on SDG 4.7 (UNESCO Bangkok, 2017) as well
as the results of the 2017 C2C consultation meeting (APCEIU & UNESCO Bangkok, 2017)
became the basis of discussion during the meeting. As part of the preparation of the meeting,
partner institutions were requested to complete a questionnaire providing details on their ongoing GCED related programmes, projects and activities as well as the proposals for further
actions at the regional, sub-regional and national levels.
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Regional Network
Meeting Background
The commitment of a wide range of actors around the world to promote Global Citizenship
Education (GCED) has greatly contributed to raising awareness on the importance of
relevance of learning in addition to its quality and inclusiveness. GCED also underscores the
need of a holistic approach to the competence-based learning supported by the three pillars
of skills: cognitive, socio-emotional and behavioral (UNESCO, 2015) that are necessary
for learners to act as responsible and creative global citizens towards a more peaceful, just,
inclusive and sustainable world. Since 2013, UNESCO and APCEIU have been collaborating
in providing a series of fora gathering GCED players including education authorities, teaching
professionals, research institutes and CSOs, to discuss the concept, policy and practice based
on the principles of learning to live together with a sense of belonging to common humanity
and to better respond to learner’s everyday life needs and challenges.
Furthermore, this has led to the incorporation of GCED in the Agenda 2030 for Sustainable
Development through its Sustainable Development Goal (SDG) 4 Target 71. In this vein,
various efforts have been exerted in the region. In November 2016, APCEIU organized a
global GCED Network Meeting to share and discuss among GCED partners the strategies
to promote GCED and contribute to realizing SDG 4.7, which was followed by a series of
regional meetings in 2017. The regional Thematic Working Group for Education 2030+
led by UNESCO and UNICEF convened the third Asia Pacific Meeting on Education 2030
(APMED-III) in July 2017 to address specifically SDG Target 4.7 and identified the priority
areas of action including curriculum, teacher education, learning assessments and monitoring.
The meeting adopted a set of Recommendation for Action (UNESCO & UNICEF, 2017).

Being a cross-cutting target, SDG 4.7 is linked with not only other targets of SDG 4, but
also other SGDs related to poverty eradication, environment, health and peace. The role of
GCED – for its targeted learning objectives and covered topics – is critical in the effective
1

implementation of the Agenda 2030. Capitalizing on this momentum with the goal to
solidify action on GCED in Asia and the Pacific, UNESCO Asia-Pacific Regional Bureau
for Education (UNESCO Bangkok), UNESCO Regional Science Bureau for Asia-Pacific
and UNESCO Cluster Office to Brunei Darussalam, Indonesia, Malaysia, Philippines and
Timor-Leste (UNESCO Jakarta), and the Asia-Pacific Centre of Education for International
Understanding (APCEIU) under the auspices of UNESCO seek to call on partners to establish
the Asia-Pacific Regional GCED Network with the following objectives:
§

Promoting systematized knowledge sharing among GCED partners in the region;

§

Developing an evidence base for GCED reflecting the contexts of different countries
in the region also in link with the UNESCO Clearing House on GCED hosted by
APCEIU;

§

Harmonize and synergize actions for further promoting GCED in the region.

The Asia-Pacific Regional GCED Network will be composed of partners who have been
active in implementing GCED and GCED-related programmes, projects and activities. The
Network will include partners who are committed and have expertise in GCED (e.g. pedagogy,
advocacy, research etc.) and issues pertaining thereof, capacity to bring forth activities to
spread awareness on GCED, and willingness to engage with stakeholders within the region.
In this regard, the first meeting will take place from 3-4 May 2018 in Jakarta, Indonesia.
The meeting is designed to officially launch the Asia-Pacific Regional GCED Network, map
different interventions, clarify remaining gaps and explore areas of possible collaboration in
light of solidifying individual and collective action on GCED around a regional platform.
Through this meeting, it is envisioned a regional strategy be agreed upon and commitments
will be formed for implementation.

UN Sustainable Development Goals Target 4.7: By 2030, ensure that all learners acquire the knowledge and skills needed to promote sustainable development,
including, among others, through education for sustainable development and sustainable lifestyles, human rights, gender equality, promotion of a culture of
peace and non-violence, global citizenship and the appreciation of cultural diversity and of culture’s contribution to sustainable development.
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Meeting Summary
In an increasingly interconnected, fast-changing and complicated world we live in, it is vital and important to
think of ways to adapt to changes brought about by globalization. Education has been identified and considered
as a key tool in equipping learners with skills relevant for the 21st century. In particular, Global Citizenship
Education (GCED) possesses the ability to empower learners to act as responsible and creative global citizens
who can help create a more peaceful, just, inclusive and sustainable world. It underscores the importance of
making learning relevant to life, and the need for a holistic approach to learning that is supported by three
fundamental pillars of skills: cognitive, socio-emotional and behavioral.
The commitment of a wide range of stakeholders worldwide to promoting GCED has contributed extensively to
its development. This has led to the incorporation of GCED into the United Nations’ Agenda 2030 for Sustainable
Development through its Sustainable Development Goal (SDG) 4, Target 7 (SDG 4.7). SDG 4.7 is a cross-cutting
target that not only addresses SDG 4, but also a range of issues related to other SDGs, such as poverty eradication,
inequality reduction, health, environmental impact, etc. Clearly, GCED plays a critical role in making the world
a better place.
In the Asia-Pacific region, there have been sustained efforts and initiatives in promoting GCED. This has since
culminated in the 2018 Asia-Pacific Regional GCED Network Meeting on 3-4 May 2018 in Jakarta, Indonesia,
jointly organized by the Asia-Pacific Centre of Education for International Understanding (APCEIU), UNESCO
Bangkok and UNESCO Jakarta. The meeting was held with the intended objectives of promoting systematized
knowledge sharing among GCED partners in the region, developing an evidence base for GCED reflecting the
contexts of different countries, and synergize actions for further promoting GCED in the region.

Expected Outcomes
& Outputs
Expected Outcomes
The key outcomes of the regional network meeting included the following:
•

Key GCED topics in Asia and the Pacific clarified

•

Good practice in GCED shared in relation to the global indicator for Target 4.72

•

Regional, sub-regional and country-level entry points for GCED and strategies
discussed in terms of GCED “inputs” (e.g. teacher training courses, teaching/learning
materials), GCED “process” (e.g. how GCED is actually taught in classroom?) and
GCED “outcomes” (e.g. individual learning outcomes, overall impact on society), and
remaining gaps (e.g. policy, pedagogy, research) identified for further actions.

Outputs
The key expected outputs of the meeting are the following:

Figure 1: Group photo
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•

Establishment of the Asia-Pacific Regional GCED Network and confirmation of
partnership schemes and strategies

•

Development of the Asia-Pacific Regional Network Strategy on GCED

•

Mapping of planned activities, recommendation of synergies between partner
organizations, and exploration of potential areas of collaboration.

2

Extent to which (i) global citizenship education and (ii) education for sustainable development, including gender equality and human rights, are mainstreamed
at all levels in: (a) national education policies, (b) curricula, (c) teacher education and (d) student assessment. The indicator is about provision.
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Abbreviations & Acronyms
APCEIU

Asia-Pacific Centre of Education for International Understanding

ACCU

Asia-Pacific Cultural Centre for UNESCO

APMED-III

Asia-Pacific Meeting on Education 2030

ASEAN

Association of Southeast Asian Nations

ASPNet

Associated School Project Network (UNESCO)

CCE

Character and Citizenship Education

CVE

Common Vulnerabilities and Exposures

EIU

Education for International Understanding

ESD

Education for Sustainable Development

GCED

Global Citizenship Education

GDP

Gross Domestic Product

GMFF

Global Movement of Moderates Foundation

GNH

Gross National Happiness

ICHEI

International Centre for Higher Education Innovation

iEarn

International Education and Resource Network

INRULED

International Research and Training Centre for Rural Education

IT

Information Technology

LTLT

Learning to Live Together

ME

Monitoring and Evaluation

NGO

Non-Governmental Organization

PNU

Philippine Normal University

PVE

Preventing Violent Extremism

SDG

Sustainable Development Goal

SEAMEO

Southeast Asian Ministers of Education Organization

SOLS 24/7

Science of Life Studies 24/7

SUSTech

Southern University of Science and Technology

UN

United Nations

UNESCO

United Nations Education, Scientific and Cultural Organization

UNICEF

United Nations Children’s Fund
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Introduction
In this fast-pace changing world and is increasingly globalized, a wide range of actors and stakeholders rethink
the role of education and be committed to promoting Global Citizenship Education (GCED). GCED is seen
as a form of education that equips individuals with skills relevant for the 21st century and empowers learners
to act as responsible and creative global citizens who can help to build a more peaceful, just, inclusive and
sustainable world. GCED promotes the relevance of learning, and underscores the need for a holistic approach
to the competence-based learning supported by three pillars of skills: cognitive, socio-emotional and behavioral.
A key component of the United Nations’ Sustainable Development Goal (SDG) 4, Target 7 (SDG 4.7) under the
Agenda 2030 for Sustainable Development, GCED serves as a cross-cutting target that addresses other SDGs,
in addition to SDG 4. It thus has great potential to impact the world positively, and plays a crucial role in the
effective implementation of Agenda 2030.

Session Summaries
and Presentations
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Since 2013, UNESCO and APCEIU have been collaborating in providing a series of initiatives to bring together
GCED stakeholders – such as education authorities, teaching professionals and research institutes – to discuss
various topics related to GCED. These include, but are not limited to, its concept, policies, challenges, practices,
etc. at different levels. The aim is to encourage people to learn to live together with a sense of belonging to
common humanity and to better respond to needs and challenges of the contemporary world. In the Asia-Pacific
region, various efforts have been made to achieve this goal: the Global GCED Network Meeting organized by
APCEIU in November 2016, the third Asia-Pacific Meeting on Education 2030 (APMED-III) in July 2017 and
other regional meetings are but just some examples of the region’s drive to promote GCED.
Capitalizing on this momentum, the Asia-Pacific Regional GCED Network Meeting was held from 3-4 May 2018
in Jakarta, Indonesia to officially launch the Asia-Pacific Regional GCED Network, which comprises partners
who have been active in implementing GCED and GCED-related programmes, projects and activities. The
meeting featured a range of presentations and reflections from partners, and explored further action areas that
can be undertaken to move forward with the goal of solidifying regional action for GCED.
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Welcoming and Opening Remarks
The 2018 Asia-Pacific Regional GCED Network Meeting was officially opened by high level representatives from
UNESCO, APCEIU and the host government of Indonesia. Dr. Mee Young Choi and Mr. Zakki Gunawan of
UNESCO Office Jakarta officiated the opening session of the regional workshop.
Prof. Arief Rachman, Executive Chairman of the Indonesian National Commission for UNESCO welcomed the
participants in Indonesia. He opened the session by conveying his appreciation both to UNESCO and APCEIU in
bringing together actors of GCED within the region and highlighted the importance of commitment to learning.
He focused on the aspects of learning – learning to be, learning to feel, learning to know, learning to do, and
learning to live together.

Welcoming and
Opening Remarks
Figure 2: Ms. Maki Hayashikawa, Director (a.i.)
of UNESCO Bangkok rendering her remarks during the opening programme.
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Ms. Maki Hayashikawa, Director (a.i.) of UNESCO Bangkok in her remarks refreshed everyone about UNESCO’s
foundational role and talked about the progress that societies have made and are still doing in tackling old
and new challenges. She mentioned the importance and value of having a clear, strategic vision supported by
a culture of mutual respect and collaboration as well as the need for a timely critical review of the promotion
of GCED globally and regionally. She highlighted the importance of GCED as a component of SDG 4.7, which
she identified as a cross-cutting target that not only addresses SDG4, but also other SDGs related to poverty
eradication, environment, health and peace. This in turn helps to create an inclusive and sustainable world. She
underscored that GCED is a critical component of SDG 4.7 and the need for a holistic approach and that the role
of GCED for its targeted learning objectives and covered topics is critical in the effective implementation of the
Agenda 2030.
Director of APCEIU, Dr Utak Chung in a similar persuasion stressed that there is a need for a consolidated
effort both at the global and regional level to effectively promote GCED which he said, plays an important role in
the building of a Culture of Peace. He said that it is the lack of understanding that causes various divisions and
conflict and that this is experienced in the Asia-Pacific where the rate of religious and cultural diversity is one
of the highest in the world. The need and call for GCED is greater than any region. The need and call for GCED
is greater than any other region,” he said. He urged the building of networks and partnerships to allow diverse
stakeholders from different levels to reflect their voices and share their expertise on GCED. While conferences on
GCED have been held worldwide, he emphasized that ultimately, GCED should be “contextualized in the region
to promote universality and to respect the particularity of the region”.
The final remarks was conveyed by the Senior Advisor to Minister on Innovation and Competitiveness of the
Indonesian Ministry of Education and Culture, Dr Ananto Kusuma Seta resonating and stressing the importance
of providing and equipping students with the 21st century skills and knowledge at the same time promoting
respect for diversity and global citizenship. Learning local and foreign languages are key in promoting respect for
diversity. He said that we should live up to the name of Asia Pacific region – Pacific, meaning peace- and create a
region of peace and by being a role model in GCED.
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Secondly, respondents indicated that GCED, through social and emotional skills, are taught in schools from
an integrated approach, where it is “taught formally, complemented informally”. 17 out of 27 schools indicated
that GCED is already taught as a separate subject, and also integrated into non-academic areas such as extracurricular activities.
Thirdly, Mr Banta also shared that there have been various initiatives catering to different action areas. These
projects span a wide range, from policy-level support to research studies to handbook development and teacher
capacity building programmes, etc.
Fourth, respondents also pointed out some challenges that they faced in promoting GCED in their respective
contexts. It is of importance to have teachers trained and supported, with better learning assessments and
monitoring mechanisms. It is also beneficial to combine forces so as to avoid duplication of efforts. Areas of
improvement to tackle these challenges include: increasing technical, financial and policy-level support,
prioritizing GCED localization efforts, maximizing GCED synergies with existing work, enabling advanced
GCED research and improving communication on GCED at all levels, particularly among professionals.
Finally, the questionnaire shed light on the tasks that respondents think are of priority at the moment. Regionally,
there is a call for more implementation support, more sharing of information and expertise, community-building
connecting various stakeholders, a better communication strategy, and increased synergies with relevant
concepts. Nationally, it is important to achieve more consensuses on the definition of GCED, better monitoring
mechanisms, stronger institutional support and greater empowerment of stakeholders, from both top-down and
bottom-up approaches.
d. Q&A

Session Summaries and Presentations
Session 1: GCED Status in APA
The first session of the Asia-Pacific Regional Network Meeting discussed the status of GCED in the region,
identifying key GCED topics, challenges and opportunities in the region and moderated by Dr. Mee Young Choi
of UNESCO Office Jakarta.
a. Regional Significance of GCED in the context of Agenda 2030 and SDG 4.7
Ms Jun Morohashi, Head of Executive Office & Regional Programme Coordinator of UNESCO Bangkok,
reviewed the concept and framework of GCED and SDG 4.7 in Asia Pacific Region. Education plays a central
role in achieving SDG 4.7 and other SDGs pertaining to health, inequality, climate change, etc. More specifically,
SDG 4.7 is focused on GCED and targets a wide range of complementary topics in different dimensions. It
takes a holistic and integrated approach towards improving the quality, content and outcomes of education,
and is concerned with increasing the relevance of learning in real-world situations. That being said, the focus
and interpretation of different concepts would vary across contexts, taking into consideration each country’s
respective education systems, cultures, prevalent social issues, etc.

A participant from China asked Dr. Chung during the Q&A session about experiences in teacher training at the
university level about GCED. Dr. Chung shared that university professors are provided with UNESCO’s GCED
concept and encouraged to design their own GCED curriculum based on their knowledge and in line with the
vision. As a result there have been very diverse curricula from Korean professors over the last three years.

In her presentation, Ms Morohashi shared that the overall goal of GCED is to create students who are global
citizens, promote peace and understand human rights. She noted that efforts to promote GCED are improved
through consultations with other countries and contextualized so that countries can integrate the recommended
outcomes of the consultations to their respective curricula.

Ms. Morohashi agreed that it is indeed difficult to assess the factors in relation to the transformation of
relationships which is what GCED is all about. She noted that it is very important to prioritize capacity-building
and be more qualitative in the assessment. Activities such as evaluating students’ essays, project and participatory
activities are examples of qualitative assessment of GCED.

On a broader scale, UNESCO promotes three pillars of GCED competences: cognitive, socio-emotional and
behavioral. These pillars of GCED competences have the same goal of helping students develop stronger empathy
and solidarity in order to have different perspectives, regardless of the different names that it may take on around
the world (e.g. Education for International Understanding, Human Rights Education, Peace Education, etc.).

In relation to the topic of measuring the three pillars of GCED such as cognitive, socio-emotional and behavioral,
the panel also admitted that there is no concrete approach at the moment even though there are some suggested
ideas on different approaches. It is noted however that it is important to adhere to these pillars and parameters
when doing the assessment of competency level.

Ms Morohashi attributed the success of SDG 4.7 to several key factors and characteristics: visionary, holistic,
integrated, learner-centered, and evaluated, among other traits. Tracing the roots of GCED back to the UNESCO
Recommendation concerning Education for International Understanding, Co-operation and Peace and
Education relating to Human Rights and Fundamental Freedom (1974), she said that there has since been an
overall increase in the inclusion of related principles both globally and regionally, and suggested four entry
points for GCED in the region:

Session Summaries
and Presentations

1. Learning to Live Together (LTLT)
2. Promoting happiness and well-being in school environment
3. Promoting digital citizenship (i.e. ‘online’ global citizenship)
4. Encouraging a culture of respect for diversity in the context of Preventing Violent Extremism (PVE)
Regarding the Asia-Pacific context, she reiterated four recommendations for action that had previously been
discussed in the third Asia-Pacific Meeting on Education 2030 held in July 2017 in Bangkok, Thailand. These
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recommendations targeted the areas of: (1) Curriculum & Learning Materials, (2) Teaching & Learning (Teacher
Training/ Pedagogy), (3) Learning Improvement and Assessments, and (4) Monitoring.
While some countries have GCED in their respective curriculum, Ms. Morohashi identified three lacking gaps
for further improvements, namely: (1) evidence-based resources for GCED pedagogy, (2) clear M&E framework
for the region and countries, and (3) clear strategy of support in Asia-Pacific.
b. Lessons from APCEIU’s Experience

Programme Area

Material
Development
and Information
Dissemination

The Director of APCEIU, Dr Utak Chung in his presentation defined ‘Global Citizenship’ as a sense of belonging
and responsibility to the global community for a peaceful and sustainable world. Global citizenship teaches
peace, human rights and cultural diversity.
He shared about various good practices in the region to create and perfect the GCED curriculum. He also talked
about APCEIU’s contribution in the GCED Global Agenda-Setting Process, having organized various meetings
and forums in related topics (e.g. UNESCO World Education Forum, UN Sustainable Development Summit).
Further, Dr Chung elaborated on the efforts of APCEIU and the lessons learnt from the four main programme
areas throughout APCEIU’s experience such as capacity building of educators; research and policy development;
material development and information dissemination; and networking and partnerships:
Programme Area

Lessons Learnt

Examples of Programmes

•

•

Formal education settings, e.g.
workshops on Education for
International Understanding (EIU)

•

National-level GCED programmes,
e.g. GCED Lead Teachers
Programme

•

Advocacy for GCED through
youths, e.g. Youth Leadership
Workshop
Enabling GCED action beyond
formal education settings

Need for systematic support system
o

•
Capacity Building
of Educators

Encouraging “GCED Leaders”
o

Alumni network should be maximized
for follow-up and monitoring activities

•

Maximizing “GCED Enablers” through
existing networks

•

Need to work with both educators and
education officials

•

•

Need for continuous and sustained
engagement after workshops

•

Disseminating GCED through open
distance learning

•

Allow stakeholders to define their priorities for
GCED

•

•

Localization of GCED: working closely with
governments and allowing grassroots actors to
be part of the dialogue (top-bottom, bottomup approach)

GCED curriculum development
and support for integration into
local curricula

Research
and Policy
Development
•
•

2

Limited resources should concentrate
on encouraging autonomous activities
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Examples of Programmes
•

•

Material development: enable continuous
engagement of stakeholders, explore
other themes related to GCED

Global Citizen Campus (experiential
learning space that disseminates
information in six languages and has
attracted around 10,000 visitors since
opening in 2016)

•

Online platforms and publications to
•
showcase best practices on GCED (offline
education alone is insufficient)
•

Online and offline publications about
best practices

•
Networking and
Partnerships
•

Open networks provide spaces for
dialogue and collaboration, but it is
important to have a central agency
that communicates the message of the
network clearly
All related work for GCED should be
aligned with SDG 4.7

•

Joint educational material development
with SEAMEO and ASEAN
Platforms to share best practices, e.g.
UN GCED Seminar, International
Conference on GCED, GCED Network
to solidify global action for global
citizenship

Stressing the idea of having a clear vision for GCED and also echoing Ms Morohashi’s sentiments about the need
for a clear strategy of support for GCED in the region, Dr. Chung emphasized the need to first have a preliminary
idea, and highlighted the importance of the GCED Network. The GCED Network aims to bring together various
GCED-implementing organizations committed to the realization of GCED towards 2030, providing an open
platform for sharing of activities on GCED with a vision to enable synergies in different regions and globally.
Taking a collective consultation procedure, the GCED Network would comprise sub-committees focused on
different action areas and have a steering committee composed of regional coordinators, with APCEIU serving
as the Network secretariat. Through information-exchange, collaboration on meetings, workshops, programmes,
research, and co-publication of GCED resources, the GCED Network aims to sustain collective action for GCED
in the Asia-Pacific, and ultimately contribute to the realization of SDG 4.7.
c. Questionnaire Analysis
Mr Rigoberto Banta Jr., Assistant Programme Specialist of APCEIU, presented the result of the analysis of the
questionnaire provided to the participants prior to the actual meeting. He presented the synthesis of the responses
to the pre-meeting survey to which 27 organizations responded. The pre-meeting questionnaire comprised five
categories:
1. GCED Entry Points, in terms of themes and approaches)

•

Local contextualization research on
GCED concept

2. GCED in Curriculum

•

GCED Policy Guide with proposed
global indicators for policymakers

4. GCED Evaluation, in terms of challenges and areas of improvement

Research should complement what is currently
existing
•
Monitoring will prevent possible overlaps

Lessons Learnt

Support for GCED Course
Development in Higher Education
Institutions

3. GCED Projects and Initiatives
5. Developing GCED Strategies – priority tasks at the regional and national levels
Firstly, some themes that were brought up by respondents include LTLT, EIU, Education for Sustainable
Development (ESD), Digital Citizenship, Cultural Literacy, among others. Mr Banta identified three main
approaches that have been utilized in promoting GCED: (1) formal education, such as inclusion of concept in
textbooks and school curriculum, (2) training teachers, embedding GCED in pre-service and teacher education,
and (3) informal/ non-formal education in public advocacy and training youths and public servants.
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Session 2: GCED Country Cases
This session facilitated by Mr. Yangsook Lee, Head of Office of External Relations of APCEIU invited representatives
from various states from the region – Brunei Darussalam, Indonesia, Malaysia, the Philippines and Timor-Leste
– to share their knowledge and good practices in GCED and/or its integrated fields within the wide-range of
educational, economic, social and cultural contexts in the sub-region. The country presentations were based on
the country paper submitted prior to the meeting.
a. Brunei Darussalam Country Report
Ms Sarimah binti Abu Bakar, Head of Science, Technology & Environment Partnership Centre of the Ministry of
Education in Brunei Darussalam opened the session by presenting about the education policies and strategies in
her country. She said that Brunei Darussalam has never had specifically developed formal curriculum on GCED,
but it has since evolved to meet challenges at different levels, teaching students about global matters both in
classroom settings and through extra-curricular activities. In order to respond to challenges in the 21st century,
the country has also developed inter-related frameworks, strategies and policies, such as the following:
•

National Vision – Wawasan Brunei 2035

•

Policy Directions in Education Strategies

•

Ministry of Education Strategic Plan

•

National 21st Century Education System

These initiatives target a range of stakeholders, including youths, children, private businesses and public
organizations. In addition, they also cover a range of skills, as well as strategies catered to local businesses,
social security, institutional development, and education, just to name a few. Ms Sarimah binti Abu Bakar noted
that despite the lack of a formal national framework focused on GCED, Brunei Darussalam has successfully
incorporated GCED agenda and related matters into their official policies and strategies on the nation-wide level.
While there is a desire to be even more focused on GCED, Ms Sarimah binti Abu Bakar remarked that a key
challenge involves the lack of formal evidence, strategies and policies about GCED. Moving forward, she proposed
localizing the definition of GCED to the context of Brunei Darussalam, and pitched the need to evaluate and
analyze existing frameworks related to GCED before developing new ones.
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This summary is derived from the below PowerPoint presentation of Brunei Darussalam.
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b. Indonesia Country Report
Dr Hendarman, Head of the Centre for Policy Analysis and Synchronization of the Indonesian Ministry of
Education and Culture, represented Indonesia and discussed Indonesia’s GCED implementation through
strengthening character education and spoke about curriculum and the key challenges facing Indonesian society.
Similar to Brunei Darussalam, Indonesia does not have subjects labelled to be directly linked to GCED. However,
Dr Hendarman said that these related skills are all included in the national curriculum. For example, there is a
focus on strengthening education that the government has to follow, under President Joko Widodo’s Nawa Cita.
In particular, principle eight – calling for the appreciation of unity in diversity – is in line with GCED values.
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On the programme of character-strengthening education, Dr Hendarman reported that there are five main
values that are taught to students since primary school as described in the figure below:

These core values enhance the nation’s cultural literacy, increase environmental consciousness and build character
quality and basic literacy. At the same time, it aims to harmonize religions and cultures – achieving unity in
diversity – through the work of families, schools and societies, as well as find synergy in working with these
various stakeholders, including the local government.
In addition to such programmes, Dr Hendarman also mentioned that it is common practice to invite people
from various institutions to share with students in schools, so that students can learn from these different
experiences. Such practices provide opportunities to learners to learn from other people to open up perspectives
and understanding of the world around them. The summarized presentation were derived from the below
PowerPoint presentation from Dr. Hendarman.
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c. Malaysia Country Report
Ms. Noor Hayati Uteh of the Educational Planning and Research Division of the Malaysian Ministry of Education
reported that GCED in the Malaysian context currently takes the form of a holistic approach that links together
elements in the economic, environmental and societal aspect. This interlinked approach aims to achieve the
goal of sustainable development, which is a key focus in Malaysia’s development plans. GCED has also been
integrated into the six strategic thrusts of the Eleventh Malaysia Plan to pursue development in a more sustainable
manner. Some of the main initiatives involve doing more with less, and promoting the conservation of culture.
For example, the National Sustainable Consumption and Production Blueprint provides the direction on leading
a sustainable life, and education plays a critical role in laying the foundation for future generational change.
While there is no clear definition on GCED in the education sector, Ms Noor Hayati Uteh noted that it has
always been in Malaysia’s national philosophy of education, specifically in the Malaysia Education Blueprint, and
in a set of guidelines for teachers that was first introduced back in 1998. These programmes strive to cultivate
holistically-balanced individuals who are able to “contribute to the harmony and betterment of the family, society
and the nation at large”. In addition, there are also increased partnerships between NGOs and other agencies that
have helped to advocate the causes of GCED and ESD. That being said, she also recognized various gaps and
challenges that should be tackled moving forward:
Problems and Challenges
•

•

•

26

Proposed Solutions
•

Contextualization of GCED framework

•

Integration of GCED into programmes that
already exist, as opposed to creating new ones

•
Effectiveness in classroom-delivery may be
hampered by the fact that GCED and ESD fostered in •
schools are still rather marginal and ad hoc in nature

Increase more partnerships and collaborations

Teaching GCED and ESD elements as part of
the educational practice is still an emerging
phenomenon, even if the concepts themselves are
not new

Overcrowded curriculum may give teachers the
perception that GCED and ESD are ‘add-ons’ and
thus not give them the necessary priority, thereby
affecting the sustainability of these programmes

•
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Increased professional development training for
teachers to hone soft skills (e.g. communication,
higher order thinking, creativity, innovation)
Immerse teachers in professional learning
communities to give them space to explore
innovative pedagogical approaches in
promoting GCED

2018 Asia-Pacific Regional Global Citizenship Education (GCED) Network Meeting

27

2/19/19 4:10 PM

32

2018 Asia-Pacific Regional Global Citizenship Education (GCED) Network Meeting

Isi Proceedings Aspac GCED OK Print.indd 23

2018 Asia-Pacific Regional Global Citizenship Education (GCED) Network Meeting

29

2/19/19 4:10 PM

d. Philippine Country Report

The presentation focused on the country policy. Atty. Josephine G. Maribojoc, Assistant Secretary of the
Department of Education in the Philippines informed participants that elements of GCED and ESD are reflected
in its Constitution, making these equivalent to constitutional rights in the Philippines along with access to all
levels of education. On the broader, policy-making level, the Philippines has integrated GCED and ESD themes
in various laws and policies, as a step towards building a national framework for GCED and ESD. For example, in
1977 there was an order issued to integrate topics related to human rights into the national curriculum, and most
of the national budget is allocated to the education sector. In the national framework for education, students
are equipped with 21st century skills, such as information, media and technology skills, learning and innovation
skills, effective communication skills, and life and career skills. These skills are embedded in the curriculum, and
then gradually developed according to learning competences and performance standards.
Like the representatives from the other countries, Atty. Maribojoc recognized the achievement that has been made
in incorporating elements of GCED and ESD on the national level, and in reform and development. However,
she acknowledged the need for comprehensive laws on GCED and ESD, for the larger goal of facilitating a more
strategic, purposeful and consolidated way in implementing, monitoring and assessing GCED and ESD. On the
areas of monitoring and assessment, she recommended establishing a focal center that can evaluate the progress
of GCED implementation, and its success in bringing a positive change in the world. This summarized outputs
are derived from the PowerPoint presentation of the Philippines as below.
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e. Timor-Leste Country Report

Representing the Timor-Leste National Commission for UNESCO, Project Coordinator Mr Francisco Barreto
said that Timor-Leste has incorporated the principles of GCED that relate to the natural environment and
environmental sustainability. As a pilot project implementation, an ESD programme termed ‘Green Schools’
has been implemented in five junior high schools in four districts to focus on environmental education and
sustainable agriculture. Students in these ‘Green Schools’ engage in related extracurricular activities on a weekly
to bi-weekly basis, where main activities include: school gardening, encouraging a creative reuse of trash, and
eco-bricks activity.
While these five junior high schools have been chosen for various positive reasons (e.g. accessibility of the
campus to conduct trainings, and dedication of teaching staff), Mr Barreto noted that the poor condition of
school facilities and buildings makes it difficult to support the execution of the activities. Other challenges
that they face include a lack of knowledge, skills, initiative and creativity among teachers in running the extracurricular activities. Students are also not well-placed to help develop the activities, lacking initiative and creative
themselves.
In response, Mr Barreto called for teachers to be trained beforehand on their knowledge on GCED and ESD, so
that they are better equipped to facilitate such activities. At the same time, it is important to raise awareness on
GCED and ESD among teachers and students before implementing these GCED- and ESD-related elements into
the curriculum.
These summarized presentation outputs are derived from the below PowerPoint presentation from Timor-Leste.
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Session 3: GCED “Inputs”
Session 3 of the meeting programme was moderated/facilitated by Dr. Sung-Sang Yoo of the Seoul National
University of the Republic of Korea. It was mentioned that this session is based on the three dimensions of GCED
competence to exchange on initiatives carried out at the national level. This is done with the goal of successfully
mainstreaming GCED in relation to the global indicator for SDG 4.7, and identifying remaining gaps to improve
the quality of the inputs.

a. Global Guidance by UNESCO
Ms Joyce Poan, Programme Specialist at UNESCO Headquarters, kicked off the first presentation of the session
by reminding participants of the global indicator for SDG 4.7. The key thought of the presentation as she
highlighted is that, “it is time to rethink education to promote learning to live together”.
Indicator 4.7.1: “Extent to which (i) global citizenship education and (ii) education for sustainable
development, including gender equality and human rights, are mainstreamed at all levels in: (a) national
education policies; (b) curricula; (c) teacher education; and (d) student assessment”
Existing reporting mechanism relies on Member States’ self-reporting (which occurs every four years) on the
1974 Recommendation. These self-reported data typically consist of the following details: policy work, teacher’s
training, curriculum, and students’ assessment of GCED and ESD.
Ms Poan also talked about the importance of an integrated and holistic approach in promoting GCED through
key education provision (in terms of policy, curriculum, teacher, pedagogy and environment), especially in view
of the far-reaching impact that contemporary challenges pose beyond national borders. She highlighted that
education today should be able to equip learners to be responsible in a globalized world – in the same vein,
GCED helps to shape the values, behaviors, attitudes and knowledge of students to achieve this over-arching
objective.
On UNESCO’s role in promoting GCED, Ms Poan cited examples of past contributions and said that UNESCO
serves as an entry point to encourage future collaboration on GCED among Member States, through the following
areas of work:
•

Providing a platform for policy dialogue

•

Facilitating exchange of knowledge and practices

•

Supporting country-level implementation

UNESCO will also be launching a flagship study on how the three learning dimensions of GCED and ESD are
respected in and evolved across the curricula of ECCE, primary and secondary education.
The need for local-contextualization of GCED was again stressed upon by Ms Poan. She emphasized the
importance of using national/ local/ traditional concepts similar to the values of GCED, such that there will be
entry points to teach and learn about GCED in locally relevant ways. There will be a launch of a report on localcontextualization of GCED at the 2018 APCEIU International Conference on GCED.
Ms Poan also shared about PVE through education as a new challenge to focus on and tackle. Given that youths
are particularly vulnerable to the messages of violent extremism, it is important to enhance the quality of
education – through developing knowledge, skills and attitudes – that will help to build resilience against related
propaganda. In doing so, there is a need to rethink education to promote LTLT.
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f. Q and A
Session 2 was wrapped up with two questions from the plenary.
1. National Budget Issues
A participant raised a question pertaining to potential national budget issues in promoting GCED and SDG
4.7. All representatives except Mr Barreto from Timor-Leste expressed that there is no specific budget set aside
for GCED, but funding for GCED-related programmes fall under the respective education budget instead. Dr
Hendarman from Indonesia was the first to answer, and explained that there are plans to integrate the budget into
the curriculum of strengthening character education. Regional governments are responsible for funding certain
programmes, due to the decentralized nature of the country. Ms Hayati from Malaysia expressed that they are
looking at establishing partnerships with corporate bodies to fund the pilot programmes, before requesting for
more funds from the government. While Atty Maribojoc reiterated the point that education is a basic right in the
Philippines, and is thus included in the budget, it is worth noting that, like other countries, the budget is divided
across themes and not on the GCED theme as a whole. She shared that there are plans to expand the budget for
Education and make it the largest sector. Mr Barreto from Timor-Leste was the only one among the panel who
confirmed that GCED had a budget, though it was not used in 2017. He said that they have remade plans for it,
due to various challenges in developing the curriculum.
2. Strategies for GCED Implementation in Rural Areas
The second question raised sought strategies in rural areas to implement GCED, taking into consideration the
difficulties that these areas face (e.g. human resources and lack of training for teachers). Dr Hendarman admitted
that changing mindsets of teachers – getting them to be more enthusiastic in teaching GCED values – would
not be easy, and that it is important to train teachers and improve communication between the bigger and
smaller governments. Ms Hayati said that there are plans for more pilot projects in various schools of different
backgrounds. This would be necessary in seeing how teachers implement principles of GCED in school. Atty.
Maribojoc shared two strategies related to implementing GCED in rural settings: (1) conducting mass teacher’s
trainings and bring people from rural areas to urban areas, and (2) equipping schools with computers and solar
panels so as to bridge the inaccessible physical distance between some schools in the rural areas. Mr Barreto
informed participants about Timor-Leste’s strategy in meeting all principals and other stakeholders to talk about
resources and develop better engagement plans. Finally, Ms Sarimah reaffirmed that, due to the small physical
size of Brunei Darussalam, all schools are treated equally, and knowledge is accessible by all schools. She also
suggested establishing partnerships with NGOs and ministries to help with GCED implementation in other
areas.
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1. Diversity and Integration of GCED into Education Systems
Noting the diversity of education systems in the Pacific, Ms Townsend reiterated that the GCED curriculum is very
heavily based on each country’s national context and identity. Aspects such as language, traditional knowledge,
practices and culture affect each country’s GCED curriculum. She reminded participants to constantly check
on the quality of integration of GCED elements into academic subjects such as math, language and science. In
addition, as the Pacific becomes more connected, it is important to make sure that various stakeholders – not just
the ministries – understand the concept of GCED.
2. Balancing Resources in Curriculum Structure
Regarding the structure of curriculum, she noted there are too many resources, which should be complemented
with more time on practice and application of GCED rather than the theorization of the term. While she shared
that teachers are hungry for more strategy and new ideas, she urged participants to keep in mind the limited time
and energy that teachers have, and advised against an overload of materials and resources.
3. Student-led Learning Approach
She recommended a student-driven learning approach where workshops and seminars are headed by students
themselves, noting that “if you give students the opportunities, then they will lead the learning.”

g. Q&A
On curriculum reform. Among the range of questions posed, one pertained to the topic of curriculum reform
and how to ensure that nobody gets left behind in such efforts, particularly those from the remote areas. Indian
representative Dr Senapaty said that potential problems like this are mitigated through consultative processes,
and by getting certain areas to develop their own curriculum.
On nationalism and patriotism. Another participant asked about how to balance nationalism and patriotism with
GCED education, referring to the global rise of populism and violence. To this, it was suggested that the themes
of engagement and ownership may be worth considering, especially for the national government. There should
be a mixture of both top-down and bottom-up approaches in achieving this balance. The success of GCED
projects in Asia-Pacific can be attributed to a mutual understanding of the rich diversity in the region.
On influencing policy development. In response to a question about influencing policy development in the
Philippines, Dr Tuga replied that they would like to influence policy development at the national level. He is
confident that future policy development on the larger scale can be influenced by institutions and a strong
network of partners, whom they are currently working with.
On integration of GCED in curriculum and policy statement. There was a last question about integrating GCED
into the curriculum and policy statement in India. It was then noted that a common goal has already been
identified and is already reflected in the Indian policy. The representative from Indonesia, Dr Gasim commented
that more curricular changes may not be necessary. Instead of expending more money and time on changes
to the curriculum, it would be more relevant to secure more funding, get more community support and have
stronger motivation towards achieving the intended objective.

b. GCED Curriculum in India
Dr Hrushikesh Senapaty, Director of the National Council of Educational Research and Training in India, shared
that the key elements of GCED – e.g. encouraging critical analysis, consider different perspective, respecting
diversity and engaging multiple stakeholder – are reflected in India’s aims of education and are realized accordingly
through the curriculum. These elements are also in line with the vision of the Constitution of India, which
stresses having a secular, egalitarian and pluralistic society, founded on the values of social justice and equality.
On the topic of GCED in school curriculum, Dr Senapaty gave participants some examples of how India has
successfully integrated key elements of GCED into their school curriculum, in line with the main guiding
principles that they follow:
Main Guiding Principles
•

Connecting knowledge to life outside school

•

Shifting away from rote methods of learning

•

Enriching the curriculum that will provide for overall development of children

•

Making examinations more flexible and integrated into classroom life

•

Nurturing an over-riding Indian identity informed by caring about the Indian democratic polity

Key GCED Elements

Examples
•

Curriculum and textbooks cater to the diversity in India
(e.g. gender, caste, language, religion, etc.), letting learners
understand the diverse contexts in the country

•

Creating inclusive classroom environments

•

Syllabus on Environment Studies and Science woven around
six common themes: Family and Friends, Food, Shelter, Water,
Travel, and Things we make and do

Appreciating diversity

•

Syllabus for Languages and Social Sciences promote values
that help in understanding diversity, e.g. respect for all
forms of life, interdependence and cooperation, spirit of
appreciation, etc.

Developing a sense of belonging to
common humanity and sustainable
development

•

Content on inequality and guiding questions on the value of
diversity are integrated in textbook discussions and exercises

•

Encouraging exploratory activities and exercises beyond the
textbook

•

Opportunities to construct knowledge through participatory
activities

Nurturing respect for all
Appreciating variations among learners

Developing a culture of respect and
dialogue and helping learners become
responsible global citizens

Dr Senapaty called for a paradigm shift in the curriculum of teacher education, to enable teachers to better
incorporate GCED elements in teaching and learning. This entails moving from a teacher-centric approach to
a learner-centric approach, and encouraging active participation among students, multidisciplinary approach
and learning in the wider social context. Doing so would help work towards the goal of developing a culture of
respect among learners, in line with GCED values.
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c. Teacher Education in GCED in the Philippines
Dr Bert Jazmin Tuga, Vice President for University Relations and Advancement at Philippines Normal University
(PNU), shared about the development of the three pillars of GCED competences through organizing programmes
and conferences for teachers. This is sharing experiences on GCED inputs on teacher development.
For example, a workshop on GCED teachers’ curriculum was conducted in collaboration with APCEIU and the
National Commission of Philippines. This workshop had three educational components in the areas of general,
professional and specialized education, and targeted 45 faculties of teacher education institutions in the country.
Participants consisted mainly of deans and associate deans of the College of Education, alongside lecturers and
instructors handling professional education courses. This group came up with various immediate and long-term
outputs to integrate GCED in teacher education:

materials that have been developed for teachers and students include:
•

GCED Guideline for Teachers and Educators

•

ASEAN Curriculum Sourcebook

•

Teaching Module on Shared Histories

•

Textbooks for Sustainable Development

•

Climate Change in the classroom

These materials serve the purpose of character-building by equipping learners with content about religions,
morality and ethics. They are closely related to GCED topics and objectives, and support active learning activities
in holistic and creative ways, engaging the heart-head-hand faculties of the learners. This is done through a
variety of features present in the materials, such as texts, controversial photos and news, movies, books, songs,
poetry and other art forms. That being said, Dr Athapol also acknowledged a few challenges with regard to these
materials, such as finding a balance between local, national and global citizenship.

e. Learning environment- GCED through UNESCO ASPnet
Dr Hasnah Gasim, National Coordinator of the UNESCO Associated School Project Network (ASPnet) elaborated
about the Indonesian experience in incorporating GCED through UNESCO ASPnet towards building a learning
environment conducive to peace, human rights and respect in diversity. As a worldwide network created with
the aims to promote UNESCO’s ideal of peace and improve the quality of education, ASPnet revolves around
four main themes:
1. UN and World Problems
2. Peace and Human Rights
3. Intercultural Understanding
4. Education for Sustainable Development.
There are 11,000 educational institutions in 185 countries within ASPnet, and schools and teachers are encouraged
to conduct interdisciplinary pilot projects on one of the above themes.

Dr Tuga informed participants about another programme to convert the campuses of PNU into ‘Hubs of
Specialized Fields’ which integrate ESD and GCED into their curriculum for pre-service teachers. First established
in 2012, the integration of GCED and ESD into the curriculum was a response to local and global needs. The
programme is currently undergoing a revision of curriculum, and a series of workshop have been conducted to
develop the curriculum framework. However, a challenge lays in training non-social science teachers, who need
to undergo intensive capability-building on GCED content and pedagogy. Moreover, a whole-school approach to
GCED involving administrators, faculty, administrative staff and students ought to be implemented.

d. GCED Teaching and Learning Materials in Thailand
Dr Athapol Anunthavorsakul, Professor of Chulalongkorn University in Thailand shared about the various
teaching and learning materials that are used in promoting GCED in Thai schools. More specifically, the
approaches that he talked about are in line with the values of ‘[promoting] a culture of peace and non-violence’,
“global citizenship’, ‘appreciation of cultural diversity’ and ‘sustainable development’, as listed in SDG 4.7. Some
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ASPnet also uses online platforms to promote global citizenship to students and teachers. One such example is the
International Education and Resource Network (iEarn), a large non-profit organization which strives to empower
teachers and young people to collaborate on projects using the Internet and other communication technologies
to make a difference in the world. iEarn promotes active learning and teaching beyond the traditional classroom
setting, and all projects are driven by teachers and students. iEarn promotes global citizenship notably through
the forms of enhancing students’ understanding of the world, making them engaged and stimulated individuals
and developing an appreciation for cultural diversity and tolerance, among other goals.
Dr Gasim also citied another example of ASPnet’s efforts in promoting GCED – the Generation Global of Tony
Blair Institute is a programme facilitated by video conferences and trains teachers on universal values based on
several common principles. Through these video conferences, participants can discuss global issues with people
holding diverse perspectives, and in turn hone the dialogue skills required for conflict-prevention by breaking
down religious and cultural stereotypes.

f. Reflection from Experiences in GCED in the Pacific countries
Ms Gail Townsend, Head of Education Unit of the UNESCO Apia Office & member of Small Working Group for
the Pacific wrapped up the session by reflecting about the progress that has been made and existing challenges
faced by Pacific countries in promoting GCED.
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He described the national curriculum in Japan, which teaches GCED and socio-emotional skills through
dedicated subjects such as Moral Education, Social Studies (Civics) and The Period for Integrated Studies. He
mentioned that ESD can play an important role in contributing to GCED, as students and teachers are aware of
ESD but not the latter, which he proposed to be disseminated via schools.
ESD in Japan is defined as an “education to cultivate leaders who will help build a sustainable society for the future”
– similar to GCED, ESD is an important tool for the capacity-building that is needed to achieve all 17 SDGs. ESD
also contributes to quality education, and initiatives spearheaded by ASPnet Schools have helped to accumulate
best practices in ESD and promote ESD in general. These schools actively share their best practices in teaching
and learning with the network, which is useful in passing on teaching methods to the next generation of teachers.
Mr Tokutome also informed participants that there is a growing number of ASPnet Schools in Japan – currently,
there are over 1,000 schools in Japan alone. In view of this, guidelines for ASPnet Schools have also been
prepared in order to ensure their quality. These schools focus on various GCED topic areas, with environment,
international understanding, human rights and peace being the top three areas of focus.

e. Reflections on Best Practices and Challenges Ahead
Ms Jenny Wong, Senior Manager of Media & Communications Division of Global Movement of Moderates
Foundation (GMMF) in Malaysia shared about GMFF’s best ways for teaching socio-emotional skills and
identified challenges that have yet to be tackled in promoting an educational environment that promotes respect
for all in diversity.
Practices that GMFF has undertaken to teach socio-emotional skills include:
•

•

•

•

Youth Empowerment Engagements through Model UN and Diversity Conferences
• These programmes expose youths to UN processes and debates, and allows them to think about
peaceful coexistence in line with GMFF’s own initiatives
Youth Empowerment Engagements through Content Creators’ Workshop
• These workshops focus on CVE/ PVE initiatives through comic books, and bring in experts to
share about subject-matter content and comics/ art expertise, inspiring youths to utilize their
skills and interests for the benefit of the greater public
Talks by relevant experts and practitioners
• These talks are interactive as participants are grouped with people from diverse backgrounds and
simulate a process of lobbying and resolution-drafting for different outcomes

Session 4: GCED “Processes”
Ms. Gatot Hari Priowirjanto facilitated and moderated this session. As an introduction of the session, it was
mentioned that, while there has been much established knowledge as to what should be incorporated in the
teaching and learning of GCED in terms of topics and learning objectives, the same cannot be said about the
transformative processes of GCED. This session focuses on the latter aspect, and explores the ways in which
teachers and educators go about organizing their pedagogical activities in reality, the transformation of the
rapport between educators and learners, and individual attitude and behavior changes as a result of this rapport.

a. How is GCED taught in the classroom?
Ms Hye-Won Lee, Senior Researcher with the Korean Institute for Curriculum and Evaluation of the Republic
of Korea presented the key findings from her research, which examined the current state of GCED environment
across six countries: South Korea, Singapore, Thailand, Germany, the United Kingdom and the United States of
America. For the purpose of keeping this section relevant to the Asia-Pacific context, this section shall only focus
on the three Asia-Pacific countries mentioned above.
The cross-country research was observations-based (mainly in classroom settings, but also occasional observation
of irregular activities), and focused on middle schools recommended by cooperative institutions. In addition to
making observations, other data collection methods included visits to local education-related institutions, indepth interviews with school principals and teachers, and follow-up meetings.
Key analysis from the study can be summarized in the table below, for GCED policy and practice:
Analysis of GCED Policy
Countries

•
•

South Korea
•

Annual Southern Sulu Students to Malaysia Trip
• This cross-cultural trip promotes cultural knowledge and appreciation by bringing students from the
rural areas of Southern Philippines to Malaysia, thereby promoting a culture of peace in the region

•

She emphasized that GMFF promotes the value of moderations as it is crucial for building a culture of peace.
She attributes the cause of conflicts to a lack of understanding of the values of others, instead prioritizing one’s
self-interest and values. In view of this, she asked participants to learn to find a balance in order to resolve issues
peacefully and in turn achieve the ultimate goal of having a more secure world.

f. Q and A
During the Q&A session, a question was posed to Mr Raj of SOLS 24/7 regarding the possibility of connecting
SOLS 24/7’s extra-curricular work to the formal education sector. The participant also questioned the effectiveness
of combining informal education together with formal education. Mr Raj emphasized that the work that SOLS
24/7 does are all extra-curricular, even though he acknowledged the necessity of national programmes and
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Results

•

Singapore

•
•

Implications

The Education Act declares GCED element
Direction of policy is identical amongst
Ministry of Education and Offices of
Education: using and developing guidebooks,
focusing on strengthening teachers’
competences
The Ministry of Education and Offices of
Education played a separate role
National Curriculum reflects core
components of GCED
Government-led GCED – in the form of
Character and Citizenship Education (CCE) –
is implemented throughout the entirety of
primary school
GCED is systemized by categorizing six core
values, three big ideas and six domains
Learning achievement by stages through
GCED and extensions of domain from self to
family, school, community, country, and the
world

•

Ministry of Education follows UNESCO’s
definitions and action plans of GCED

•

There were no official collaborations
between Ministry of Education and local
Offices of Education

•

CCE provides a basis of active
implementation of GCED

•

All teachers need to teach CCE in
addition to their respective subjects,
which seems to be challenging to them
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•
•
Thailand

•
•

Aware of global changes that concern
Thailand and provides the background of
GCED
Education policies and curriculum are unique
to local context and effectively reflect GCED
core components
Wide range of activities help strengthen
fundamental GCED values
There exists possibilities of leading,
collaboration and proliferation by people
from the Ministry of Education

Moving forward, she also made four suggestions for GCED, as follows:
•

•

Thailand is able to keep their own values
in GCED policies while participating in
international discussions
More investigation needed to find out
how Thailand strikes a balance between
its values and international discourse in
practical implementation

Results
•
•
•

South Korea

•
•
•
•
•
•
•

Singapore

•
•
•
•
•

Thailand

•
•
•

Implications

GCED based on free semester
Various cultural exchange programmes
Character education through school
environment and events
•
Introducing practice and change through club •
activity
‘Global’ (global + local) class that connects
Me and the World
Utilization of various teaching and learning
methods
Topics of specified and enriched GCED
Values-based character education
Development of lesson plans and teaching
materials by CCE team
Culture of recognizing and respecting
diversity
Systematic support for students
National Citizenship Education in CCE
Dealing with global issues
Emphasis on application and practice

Teacher factors were the most important
Further research on teacher factors for
GCED is required and is necessary to
systematically provide teacher training
related to global competence
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4. Investigation of GCED teacher education to expand opportunities and quality improvement
A second year study is currently being conducted, putting focus on teacher factors in hopes that underlying
mechanisms GCED features may be better explained.

Dr Makoto Kobayashi, Professor of Tamagawa University in Japan presented on (1) key competences that he
had identified to be most critical for GCED (based on the three domains of cognitive, socio-emotional and
behavioral), and (2) examples of pedagogy to address the development of these skills. His main points can be
summarized as such:
According to Dr Kobayashi, developing these competencies has the ability to empower learners and contribute
towards GCED.

c. GCED in Extra-Curricular Activities
Mr Raj Ridvan Singh, CEO of Science of Life Studies (SOLS) 24/7 in Malaysia focused on the behavioral
dimension of GCED, highlighting the methodology/pedagogy applied in SOLS 24/7 initiatives in motivating
learners to take actions at the community level.

•

Teachers’ passion and enthusiasm for
GCED is a main drive towards enabling
GCED that includes various global issues
in CCE class and enhances application
skills

It is only through honing holistic leadership skills and character development that a human being’s full potential
can be achieved. At SOLS 24/7, they focus on English communication, IT capacity advancement, and mindset
and character development in extra-curricular activities. These activities were chosen as they are able to help
raise students in poverty to the same level as those with better opportunities.

•

Important to investigate teacher factors

To foster global citizenship and active involvement in the community among students, SOLS 24/7 gives them
books that expose them to countries and career options that they had not known about previously. SOLS 24/7
also engages the under-privileged community by creating code schools and community schools that aim to
empower participating individuals.

Differentiated curriculum according to
•
students’ competences
School environment emphasizing global
•
competence
Classes considering students’ diversity
Outdoor activities to raise global competence
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3. Analysis of characteristics of good practicing teachers in GCED

“Poverty is not only a state of being but also a particular mindset. We believe education is the way out of poverty,”
he remarked at the start of the presentation, stressing the importance of education. To him, the solution to global
issues such as poverty does not have to be costly – education as a tool is effective and easily replicated.

Cooperation of local community is as
important as support from schools
This means that there is a need to
promote activities and programmes that
can develop global competences from
external environments

Ms Lee commented on the need to understand how to motivate and empower teachers and schools. This is
especially important given the crucial and transformative role that they play in GCED implementation.
Additionally, evaluation matters and it is important to discuss more about the mechanisms which promote
teachers’ education.
54

2. Analysis of related policies to enhance effectiveness and strengthen linkages

b. What GCED competence is addressed? Effectiveness of pedagogy?

Analysis of GCED Practice
Countries

1. Agreement on GCED within educational system for effective collaborations among institutions

Positive Attitude + Action = Community Impact
Mr Singh believes that there can be high-impact and long-lasting social change when people are motivated and
empowered to develop their potential and participate actively in society as ethically responsible and engaged
citizens.

d. Japan’s Experiences in ESD
Mr Takeshi Tokutome, Senior Specialist of the Japanese National Commission for UNESCO reflected on Japan’s
journey in promoting ESD, and elaborated on the linkages between ESD and GCED under the SDG 4.7 umbrella.
While Mr Singh focused on the behavioral aspect of GCED, Mr Tokutome focused on yet another aspect – the
socio-emotional dimension of learning in UNESCO Associated Schools (under ASPnet).
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e. Case sharing:Role of Researchers in Measuring GCED Impact
Mr Takaaki Fujiwara, President of Japan Association for International Education shared some trends from
his organization’s perspective. There are three schools for GCED in Japan, each with a different status, GCED
curriculum, lesson programme and evaluation method. For example, the school curriculum for GCED in one
of the schools covers the following six elements: diversity, interdependence, scarcity, fairness, cooperation and
responsibility; the school also incorporates intended goals of abilities and attitudes for the students in its lesson
programme together with the curriculum elements. Mr Fujiwara also reflected that the evaluation standards in
the rubrics are closely aligned with the key learning outcomes associated with the three pillars of GCED.

f. Q&A
Responding to a participant who asked about how to move forward, Mr Subramaniyam said that stakeholders
involved should monitor what resources are already available and come up with a methodological framework to
work with countries to develop their national tools. He suggested a range of initiatives, including launching pilot
projects, getting teachers from different backgrounds to teach multicultural classes at the university level, and
plan more international events.
Another participant raised a question regarding the relationship between teachers and pedagogy, and the types
of data that should be used in evaluation. To this, the panel emphasized that teachers serve as the foot soldiers
of the GCED platform, meaning that they themselves have to believe in it and advocate for the cause. To this
end, teachers have to first be aware of global issues and the pedagogical tools in order to guide students along.
Regarding the different types of data, the panel talked about the importance of incorporating both quantitative
and qualitative data in seeking information about the programmes.

advantages of bringing informal and formal training together. He said that, regardless of the form of education,
what is more important is to be able to involve students in an interesting manner such that students find learning
fun and accessible.
It was also noted in the Q&A session that, in order to come to a consensus on what constitutes an effective
GCED pedagogy and what GCED elements to integrate into a school curriculum, it is an important step for
stakeholders to arrive at a common definition on what GCED is and entails. When asked about measuring the
impact of the ‘culture of moderation’ in GMFF’s activities, Ms Wong said that it requires the involvement of
various practitioners to “drive different vehicles” and use different methods of measurement.
Another questioned that was raised related to ways of overcoming challenges in developing competences in and
out of classroom settings. The participant asked whether there are any standard competences and how to ensure
that these competencies are met. In response, the panel recommended more collaboration between curricular
and extra-curricular activities, and more transnational and transethnic dialogue. Again, the need to have a
correct understanding of what GCED entails was highlighted. The panel also advised participants to not overburden teachers with top-down programmes and policies – instead of having them execute new programmes
from scratch, it would be better to allow them to incorporate GCED values in their respective teaching subjects.
A response to another similar question about incorporating GCED into societal culture also reiterated the
importance of supporting teachers in the local context, even if one may think that a policy appears to be complete.
On a related note, it was also recommended that complex policy documents and reports should be simplified
into steps, such that it has practical implications for people on the ground.

Special Session: Role of GCED in Higher Education

On a related note, there was a question regarding the possibility of making assessments more qualitative than
quantitative. In response to this, the panel recommended having a mixed-method approach that incorporates
both quantitative and qualitative assessment methods, though they noted that this eventually still depends on
the respective contexts. The participant was also concerned that it may be problematic to be so focused on
the assessment as an outcome, to which the panel explained that ultimately, the process of monitoring is more
important than assessment itself.

In a special session on the role of GCED in Higher Education, Dr Fengliang Li, Vice-Chairperson of the
International Centre for Higher Education Innovation (ICHEI) under the auspices of UNESCO shared his views
on the complementary relationship between GCED and Higher Education in empowering young people to be
global citizens with 21st century skills for the workforce, towards the future of a peaceful, global community. He
stressed that young people, being potential catalysts and demanders, are the focus of GCED, which should be
integrated into the programme of universities.

A participant sought clarification from Dr Pak regarding his views (as mentioned during the presentation) on
the limitations of the term ‘global competences’, preferring instead to use the term ‘transnational advocacy’. Dr
Pak explained that ‘global competences’ implies global competitiveness and national rankings, whereas the latter
term values neutrality and focuses on getting students to be more empathetic and think flexibly in unfamiliar
settings.

He shared about GCED in higher education from the context of the Southern University of Science and Technology
(SUSTech) in Shenzhen. There, GCED is included in the objects of talent cultivation (seeking global citizens
and leaders of the world with Chinese spirit, having an international advisory body and faculties) and there is
a focus on SUSTech as a global university. For example, the cultural environment at the university promotes
global and regional issues (e.g. Regional Cultural Festival, World Earth Day) while the learning environment
features facilities, curriculum and services that are global-centric (e.g. English as the language of instruction
for many professional courses, GCED-related courses, language centres and international support and service
system). These features of GCED, alongside many international programmes and events have helped to increase
the mobility of SUSTech students and graduates, as can be seen from the external partnerships and agreements
that SUSTech has thus far.

Finally, someone asked for recommendations on handling conflict among children outside of the classroom. To
this, the representatives from Bhutan and China, Mr Wangchuk and Mr Zhao said that while the education system
cannot resolve all disciplinary issues among students, having the right teachers who can promote a supportive
culture of inclusivity and nonviolence will be beneficial. Mr Wangchuk added that the impacts of GNH in Bhutan
appear to have resulted in good discipline among students.

Dr Li concluded his presentation with key takeaways about GCED implementation from a broader perspective,
noting that global literacy is a valuable trait of a university graduate, and that universities should promote GCED
with the characteristics of the nation by identifying similarities while respecting diversity. To him, the roles
of a patriot and an internationalist are complementary. With regard to concrete steps to integrate GCED on
the ground, he recommended creating a culturally inclusive campus environment where students are actively
involved in international events, and combining theoretical courses with practical international programmes.
Lastly, practitioners should establish standards and models to track the progress of GCED in the universities.
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Session 5: GCED “Outcomes”
Before session 5 started, key messages from Day 1 session were highlighted such as sharing information on the
importance of the development of GCED in schools.
Recap of Day 1 and Day 2 were provided by Dr. Rigoberto Banta Jr. of APCEIU and Dr. Jun Morohashi of
UNESCO Bangkok. Dr. Fengliang Li of ECHEI in China presented the Role of GCED in the development of
Innovative University.
The session on GCED outcomes focused on addressing conceptual challenges related to the measurement of the
impact of GCED on learners and society, providing examples of M&E mechanisms established at the country
level, and examining the efficacy of GCED pedagogy (in terms of the basis on which GCED-related activities are
developed and applied).

a. Measuring SDG 4.7 with specific focus on GCED
Mr Venkat Subramaniyam, Consultant of UNESCO Bangkok on SDG 4 monitoring presented on the challenges
related to measuring SDG 4.7 with a focus on GCED, basing his presentation on an on-going study commissioned
by UNESCO.

Focusing on the pathway of holistic school assessment, Mr Wangchuk shared that it analyzes three elements: (1)
School Self-Assessment (e.g. functioning of school leadership and management, learning outcomes, engagement
and well-being of students and teachers), (2) School Improvement Plan (setting of future targets), and (3) School
Performance Scorecards (in academic learning, enabling practices, and GNH). Within each element, there are
further indicators to measure the respective categories and values. Meanwhile, the GNH Wheel of Progress focuses
on the physical targets of the schools and assesses other factors such as ambience and leadership and management.

c. Measuring the Impact of GCED on Society: China as an example
Mr Yuchi Zhao, Administration Officer of International Research and Training Centre for Rural Education
(INRULED) in China shared about his personal reflections and perspectives with regard to educating students
in rural areas of China. Mr Zhao told participants that elements of GCED have been incorporated in Chinese
cultural and intellectual understanding. For example, there is emphasis placed on the interlinked relationship
between the fundamental principle of having ‘harmony in diversity’ and the vision of having ‘a community of
shared future for humankind’.
However, in reviewing the impact of GCED implementation, he noted that they had to check on groups of people
and areas of education that have not yet been considered. They also have to come up with ways to respond to the
urban-rural gap and the interdependent relationship between urban expansion and rural transformation. Some
key challenges faced in getting the results of GCED are as follows:

Regarding methodological issues related to measuring SDGG 4.7 on the national level, he said there have
been many national SDG 4 plans and road maps developed, but with no indicators for the target. As such, it is
imperative to develop a national framework for SDG 4.7. On this level, monitoring and measuring are possible,
despite there being considerable challenges in doing so. He noted that the data source to measure “outcomes” is
dependent on three spheres of influence on the learner, each with its corresponding data source and types:
Measurement issues include assuring the quality of data, and the capacity to produce different infrastructures.
Noting the potential inadequacies of current learning assessment methods like cognitive skills testing and the
difficulties involved in measuring normative factors such as attitude, he encouraged participants to be creative in their
ways of measuring outcomes. Citizen-led data collection, along with other bottom-up approaches, is one possible
example of such creative means that engages multiple stakeholders and goes beyond relying on them ministries.

b. Measuring the Impact of GCED on Learners : Bhutan as an example
“Gross National Happiness is more important than GDP,” said His Majesty Jigme Singye Wangchuck (4th King of
Bhutan) in 1972.
Quoting this famous saying in his presentation, Mr Bidha Wangchuk, Chief Programme Officer of the Bhutanese
National Commission for UNESCO shared with participants the indicators of Bhutan’s Gross National Happiness
(GNH) Index and of the education sector. He said that education is one of the nine main domains to achieving
GNH, as it integrates GNH into schools and makes learning a more joyful and relevant experience for students.
In educating for GNH in schools, there are five pathways that play a key role in bringing GNH principles and
values into the education system:
1.
2.
3.
4.
5.
58

Meditation and Mind Training
Incorporating GNH into School Curriculum
Holistic Assessment
Broader Learning Environments
Critical Thinking and Media Literacy
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•

De-globalization (rise of population, anti-immigration)

•

Contextualizing GCED into local contexts (consideration of rural traditions)

•

Conflicts between local cultural/ interest groups

•

Gap between the elite and the general public

Mr Zhao reiterated that whether it be implementing GCED in different countries or within different parts of one
country, it is always important to respect and appreciate differences in context, and work for our universal values
and shared future.

d. Pedagogical Efficacy in GCED Practices
Dr Soon-Yong Pak, Professor of Yonsei University in the Republic of Korea explored the ways of making ‘global
civic engagement’ a reality and ways in which GCED can contribute to improving the degree of efficacy in
education. He explained that the three pillars of GCED are insufficient as they are too broad and generic. Instead, the
pillars should be enhanced by including three other elements that will lead to better pedagogical efficacy in GCED:
At the same time, Dr Pak noted that there remain some challenges to achieving pedagogical efficacy in GCED,
to which he proposed some suggestions:
Challenges to Pedagogical Efficacy in GCED
•
•
•

Suggestions for GCED Implementation Strategy

•
Grounding global knowledge in concepts of national
citizenship
•
Prioritization of knowledge delivery over critical
thinking and actions for change even in schools that
adopt GCED principles
•
Limited integrative strategies to merge global issues
with civic actions within the constraints of the
classroom
•

Teach citizenship at the global level, not just add
international content to existing courses
Informed advocacy that makes it less immune
to criticisms of simplistic idealism and imagined
solidarity
Avoid shying away from sensitizing issues of
power relations and the process of knowledge
construction
Balance diverse voices globally
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Capacity
Building

Development of guidelines for
capacity building of teachers
(e.g. what capacities are needed,
teaching pedagogies)

National
Commission for
UNESCO, Republic
of Korea

Available

Start: 2019

Workshop for teachers

ACCU, Japan

To raise

Start: 2019

Available

On-going

Development of online platform
– GCED content development for Ministry of
curriculum (four core subjects
Education, Malaysia
for Grades 7-9)
Development of online capacity
building/ training platform,
targeting rural educators and
using teachers’ support systems

Session 6: What are the Remaining Gaps

INRULED, China

Content review of existing
GCED materials published by
UNESCO, include works of other Asia-Pacific Regional
stakeholders and sectors in order GCED Network
to make it more contextualized
nationally
Documentation of good practices
that promote GCED to reflect
various cultural backgrounds and
practices
Learning
UNESCO, APCEIU
Materials Design and develop guideline
and the Regional
and framework for extraGCED Network
curricular activities (informal
and non-formal setting) that
promote values and thrust of
GCED to ensure that learning is
not only sourced from published
materials

Start: July 2018
Technical and
financial resources End: July 2019

Figure 3- One of three discussion groups during Session 6 discussing on GCED “inputs”

In this session, participants were divided into three groups. Questions were prepared for each group to summarize
the discussions on GCED “inputs”, “processes” and “outcomes”; each group was tasked to identify existing gaps
and suggest joint actions for the network to move forward. The discussion by the “inputs” and “processes” groups
are summarized below:
Gaps Identified

Actions Moving Forward
•

Develop a database or
depository (accessible through
the Internet) of GCED-related
learning materials

•

APCEIU

GCED
“Inputs”
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Lack of formal policies in National
Education Policies/ strategic plans/ •
master plans

•

Curriculum, policy and resources

•

Quality of GCED programme and of
teacher education, e.g. soft skills

•

School environment

•

Partnerships and networks

•
•

Alignment and visibility in GCED required at
national level, with stronger policy statements at
the top levels
Reorient promotion of GCED and review activities
in modern terms

•

Refine definitions (e.g. Global Citizen/ Global
Competences), framework and policy guidelines
of GCED; simplify and localize existing UNESCO
and APCEIU guidelines

•

Same implementation in both rural and urban
schools, and at all levels of education

Measurement of GCED

•

Raise advocacy and awareness at all levels

Funding/ budget gaps

•

Improve service and teacher training

•

More sharing of resources, materials, good
practices and cases
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•
•

•
GCED
“Processes”

•

•
•

Difficulty in engaging teachers and
•
learners and contextualizing GCED to
different environments
•
Keeping
school
material
and
pedagogical activities up to date
•
Association of ‘global competence’
with competitiveness in the job
market; clarification of objectives of •
GCED required
Relevance of network

•
Bringing in change without radical
adjustments (e.g. curriculum and
overloading of teachers)
•

Network should go beyond the education sector
and reach out to other key stakeholders

Session 7: APA GCED Network Strategy (Group Work)

Create a buy-in for leaders for institutionalizing
GCED
Contextualize GCED in Asia-Pacific while keeping
in mind the global view
Integrate GCED in existing teaching subjects within
existing curriculum
Improve conduciveness of school environments
towards GCED pedagogy, better understand
school as a learning community
Build rapport and interactions between educators
and learners
Develop more practical, engaging and userfriendly materials that are adaptable to different
contexts

The GCED “Outcomes” group identified institutional gaps in the following areas:
•

Lack of GCED reflection in national education policy and financing

•

Lack of context specific, monitoring framework and indicators for GCED

•

Inter-sectoral coordination challenges

Figure 4- Ms Maki Hayashikawa from UNESCO Bangkok facilitating the discussion

Participants were split into five groups, with each group discussing implications in the areas of (1) policy, (2)
capacity building, (3) learning materials, (4) research, and (5) advocacy. Each group was asked to suggest concrete
action plans, including a timeline and inputs requested from partner institutions, to help the network develop
strategies to move forward (2018-2022). The suggestions can be found in this table:

Action
Areas

Activity

Primary Stakeholder
Consultation
Policy

Review of existing Country
Education Policy frameworks
from GCED lenses
Raising advocacy and awareness
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Who

Ministry of
Education, UNESCO
(Bangkok, HQ),
key stakeholders,
e.g. Ministries of
Education and
Educational Councils
of countries

Resource
(available/ to
raise)

Timeline
(start and end dates/
time frame)
Three months

Available
(Development
partners,
ministries
UNESCO, APCEIU)

Six months

Six months
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Plenary (report back from
Groups)

Group 3 - GCED outcomes

Group 2 - GCED process

Group 1 - GCED inputs

What are the remaining gaps?
(group work)
Introduction of the exercise

10:30-10:45 Coffee break
10:45-12:00 Session 6:

Rapporteur
Dana Jantemirova, Academy of
Public Administration
Jun Morohashi, UNESCO Bangkok
Chalermchai Phanthalert, OBEC
Thailand
(Dana, Jun, Chalermchai)

Robert Parua, UNESCO Beijing
Maki Hayashikawa, UNESCO
Bangkok
Zafar Malik, UNESCO Islamabad
Xiaoping Yu, CNCU

Soon-Yong Pak, Yonsei University, ROK

Bidha Wangchuk, Buthanese
NatCom
Yuchi Zhao, INRULED

Venkat Subramaniyam, UNESCO consultant on SDG 4 M&E

Presentation by Fengliang Li,
ICHEI on the Role of GCED in
the Development of Innovative
University

Presenters
Summary of Day 1

Facilitator

Xiaoping Yu, CNCU

Xiaoping Yu, CNCU

Hyun-Mook Lim, KNCU

Session 5:

9:00-10:30
GCED ‘outcomes’
Introductory presentation:
challenges with regard to
measuring SDG 4.7 with focus
on GCED
Measurement of the impact of
learners: example of Bhutan
Impact of GCED on society:
example of China
Efficacy of pedagogy

Facilitator
Rigoberto Banta Jr, APCEIU
and Jun Morohashi, UNESCO
Bangkok

Item
Recap of Day 1 & Introduction
to Day-2

Time
8:30-9:00

Day 2 – Friday 4 May 2018

Group members

Takaaki Fujiwara, JAIE

Discussants

Setting research agenda across
countries, institutes and
agencies

Research

Orientation session with
teachers’ training institutes
Advocacy related to SDGs (with focus on
SDG 4.7)

Utilize SDGs to promote SDG 4.7
among government officials and
policymakers

UNESCO

Sharing of ready-made materials
GCED Network
with broader stakeholders

UNESCO-affiliated
institutes

To raise

Review of contextualized
Stakeholders who
materials of broader GCED
concept through universal lenses have attended GCED APCEIU
specific training

Available: Printed
and online
materials

To raise

Start and end by the
end of 2018

Pedagogy: understand current
teacher training, practice
and perceptions to prioritize
next steps in pre-service and
in-service teacher training in
relation to GCED

Start: Jan 2019

Re-conceptualize GCED through
translation of guidelines and
concepts for programme
development

Research to influence policy at
all levels
Printed and online Start: 2018
materials
End: 2019

Start: 2018

End: 2020

To raise: develop
new materials
Start: 2018
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Item

Zakki Gunawan, UNESCO
Jakarta

Mee Young Choi and

Facilitator

Sarimah Binti Abu Bakar,
Brunei Darussalam
Dr Hendarman, Indonesia
Noor Hayati Uteh, Malaysia
Atty. Josephine G. Maribojoc , the Philippines
Mr. Francisco Barreto,
Timor-Leste

•
•
•
•
•

Rigoberto Banta Jr/APCEIU

Utak Chung, DIR/APCEIU

Jun Morohashi, UNESCO Bangkok

Prof. Arief Rachman, Executive
Chairman, Indonesian National
Commission for UNESCO
Prof. Dr. Shahbaz Khan, Director and Representative, UNESCO Jakarta
Maki Hayashikawa, Director a.i.
UNESCO Bangkok
Utak Chung, Director, APCEIU
Dr. Ananto Kusuma Seta, Senior
Advisor to Minister on Innovation and Competitiveness, Ministry of Education and Culture,
Indonesia

Presenters

b) What GCED competence
addressed?
c) GCED in extra-curricular
activities?
19:00-21:00 Welcome Dinner – Spectrum Restaurant @2nd Floor

Makoto Kobayashi, Tamagawa
University, Japan
Raj Ridvan Singh, Science of
Life Studies 247, Malaysia

12:45-14:00 Lunch - Spectrum Restaurant @2nd Floor
14:00-15:30 Session 3:
Sung-Sang Yoo, Seoul National University, ROK
GCED ‘inputs’
a) Introductory presentation
Joyce Poan, UNESCO HQ
b) Curriculum
Hrushikesh Senapaty, NCERT,
India
c) Teacher
Bert Jazmin Tuga, Philippine
Normal University
d) Teaching/learning materiAthapol Anunthavorsakul, Chuals and methods
lalongkorn University, Thailand
e) Learning environment
Hasnah Gasim, ASPnet, coordinator, Indonesia
15:30-16:00 Coffee break
16:00-17:30 Session 4:
Gatot Hari Priowirjanto,
SEAMEO
GCED ‘process’
a) How GCED is taught in
Hye-Won Lee, KICE, ROK
classroom?

GCED country cases – Focus
on Brunei Darussalam, Indonesia, Malaysia, Philippines and
Timor-Leste

11:15-12:45 Session 2:

Yangsook Lee, APCEIU

Group photo
Introduction and Ice-breaking session
Mee-Young Choi, UNESCO
Session 1:
Jakarta
What are the key GCED topics,
challenges and opportunities in
Asia and the Pacific?

Welcome remarks

Registration
Opening

11:00-11:15 Coffee break

9:20-9:30
9:30-9:50
9:50-11:00

Time
8:30-9:00
9:00-9:20

Day 1 – Thursday 3 May 2018

ANNEX 1: Programme Agenda

Jenny Wong, GMMF, Malaysia

Takeshi Tokutome, JNCU

Gail Townsend, UNESCO Apia/
SWG Pacific

Discussants

22

Noor Hayati Uteh

Educational Planning and
Research Division

Malaysia, Ministry of
Education

hayati.uteh@moe.gov.
my

23

Roslinda binti Mat
Musa

Official

Malaysian National
Commission for
UNESCO

roslinda.mmusa@moe.
gov.my

Dilnoza Kurbanova

Senior Expert, Education
Department

National Commission
of the Republic
of Uzbekistan for
UNESCO

unesconatcom@umail.uz

Director

National Council of
Educational Research
and Training (NCERT),
India

director.ncert@nic.in,
hksenapaty@hotmail.
com

24

25

Hrushikesh Senapaty

26

Chalermchai
Phanthalert

Director of Social Studies

Office of the
Basic Education
noom_chalermchai@
Commission (OBEC),
hotmail.com
Ministry of Education,
Thailand

27

Atty. Josephine G.
Maribojoc

Assistant Secretary

Philippine,
Department of
Education
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josephine.Maribojoc@
deped.gov.ph; Jamaeca.
bongalos@deped.gov.ph

Mee Young Choi, UNESCO
Jakarta

i9katie@unesco.or.kr

Closing of the Meeting

Korean National
Commission for
UNESCO

Maki Hayashikawa, a.i Director,
UNESCO Bangkok

Programme specialist

Utak Chung, Director APCEIU

Jihyun Park

Jun Morohashi, UNESCO
Bangkok

21

Jun Morohashi, UNESCO
Bangkok

hmlim@unesco.or.kr

Plenary Discussion and Finalization of the APA GCED
Network Strategy
15:15-16:00 Overall Conclusion

Korean National
Assistant Secretary-General Commission for
UNESCO

Draft framework to be presented by Rigoberto Banta Jr,
APCEIU

Hyun Mook Lim

Yangsook Lee, APCEIU

20 Partner
Organizations

Plenary (Report back from
Groups)
14:15-14:30 Coffee break
14:30- 15:15 Session 8:

Korea Institute for
Curriculum and
Evaluation (KICE)

Cilin Liu, Shanghai Normal
University
(Huma, Zakki, Rex, Gail, Cilin)

Researcher

Alima Bibi, UNESCO Islamabad
Maki Hayashikawa, UNESCO
Bangkok

Hye-Won Lee

Group 5 - Advocacy

19

Group 4 - Research

Senior Specialist

Shereen Akther, UNESCO
Dhaka
Geon Soo Han, KOSEIU, ROK

jhwlee@kice.re.kr

Takeshi Tokutome

Group 3 - Learning materials

tokutome@mext.go.jp

18

Japanese National
Commission for
UNESCO, Ministry of
Education, Culture,
Sports, Science and
Technology (MEXT),
Japan

Group 2 - Capacity building

tfujiwar@dwc.doshisha.
ac.jp

Takaaki Fujiwara

Huma Masood, UNESCO New
Delhi
Zakki Gunawan, UNESCO
Jakarta
Rex A. Ubac Jr, Philippines National Commission
Gail Townsend, UNESCO Apia

President/ Professor

Japanese Association
for International
Education/ Doshisha
Women’s College of
Liberal Arts

Ms Dilnoza Kurbanova, Uzbekistan NatCom
Joyce Poan, UNESCO HQ

zhaoyc@inruled.org

Group 1 - Policy

International
Research and Training
Centre for Rural
Education (INRULED)

Group members

Yuchi Zhao

Administration Officer and
Programme Specialist

fanli@ichei.org

Rapporteur

17

Chief of Asia-Pacific
Programme Office

Facilitator

16

Fan Li

12:00-13:00 Lunch – Spectrum Restaurant @2nd Floor
Maki Hayashikawa, UNESCO
13:00-14:15 Session 7:
Bangkok
APA GCED Network Strategy
(group work)
Introduction of the exercise
Rigoberto Banta Jr, APCEIU

15

International Centre
for Higher Education
Innovation (ICHEI)
under the auspices of
UNESCO
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Session 8: Plenary Discussion and Finalization
of the APA GCED Network

ANNEX 2: List of Participants
No

The session 7 resulting to a development of an APA GCED Network 4-Year Strategy has proceeded
to session 8 of having discussion and finalization of the APA GCED Network translated into an
action plan in the short term which is found in Annex 7.
Closing Programme and Follow Up
Closing remarks and messages were provided by representatives from the Indonesian National
Commission of UNESCO, UNESCO Bangkok, APCEIU and UNESCO Jakarta.

Category

Name
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E-mail

1

Dana Jantemirova

Branch Director

2

Yumi Shindo

Director

Asia-Pacific Cultural
Centre for UNESCO
(ACCU)

shindou@accu.or.jp

wbidha@moe.gov.bt

3

Bidha Wangchuk

Chief Programme Officer

Bhutan National
Commission for
UNESCO, Ministry of
Education

4

Sarimah binti Abu
Bakar

Head of Science,
Technology and
Environment Partnership
(STEP) Centre

Brunei Darussalam,
Ministry of Education

sarimah.abubakar@moe.
gov.bn

5

Marina Chek Binti
Bujang

Acting Director of Schools,
Department of Schools

Brunei Darussalam,
Ministry of Education

bmarinachek@yahoo.
com

6

Xiaoping Yu

Director

Chinese National
Commission for
UNESCO

yuxp@moe.edu.cn

7

Athapol
Anunthavorsakul

Director, Research and
Development Center on
Education for Sustainable
Development (ESD)

Chulalongkorn
University, Thailand

anun.atha@gmail.com,
anun_atha@yahoo.com

yoruba@kangwon.ac.kr

jenny@gmmoderates.org

8

Geon Soo Han

President

Korean Society
of Education for
International
Understanding

9

Jenny Wong

Senior Manager, Media &
Communications Division

Global Movement
of Moderates
Foundation

10

Ananto Kusuma Seta

Senior Advisor to Minister
on Innovation and
Competitiveness

Indonesia, Ministry of ananto@kemdikbud.
Education and Culture go.id

11

Hendarman

Head, the Center for
Policy Analysis and
Synchronization

Indonesia, Ministry of hendarman@kemdikbud.
Education and Culture go.id

12

Arief Rachman

Executive Chairman

Indonesian National
Commission for
UNESCO

kniu@kemdikbud.go.id

13

Hasnah Gasim

ASPnet coordinator

Indonesian National
Commission for
UNESCO

aspnetind@cbn.net.id

Vice-Chairperson

International Centre
for Higher Education
Innovation (ICHEI)
under the auspices of
UNESCO

lifengliang@sustc.edu.cn

14
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Institution

Academy of Public
Administration (Office jantemirova.dana@
of the President of
gmail.com
Kazakhstan)

Partner
Organizations
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Position

Fengliang Li

2018 Asia-Pacific Regional Global Citizenship Education (GCED) Network Meeting

71

2/19/19 4:10 PM

Extra-curricular activities in the education institution and other informal or non-formal initiatives have
been organized to create awareness and enhance knowledge of students on global issues.

28

Rex A. Ubac Jr.

Programme Officer for
Education

Philippine National
Commission for
UNESCO

rexubac@gmail.com

2. Definition of Global Citizenship Education (GCED)

29

Bert Jazmin Tuga

Vice-President for
University Relations and
Advancement

Philippine Normal
University

tuga.bj@pnu.edu.ph

30

Sung-Sang Yoo

Professor (Education)

Seoul National
University, College of
Education

sungsang@snu.ac.kr

31

Liu Cilin

Professor

Shanghai Normal
University

lcl640@shnu.edu.cn

Raj Ridvan Singh

Founder - CEO

SOLS 24/7 Malaysia

Raj@sols247.org

33

Gatot Hari
Priowirjanto

Director

Southeast Asian
gatot@seameo.org,
Ministers of Education
pimratchada@seameo.
Organization
org (CC)
(SEAMEO) Secretariat

34

Matoko Kobayashi

Professor

Tamagawa University,
College of Education

makoto@edu.tamagawa.
ac.jp

35

Francisco Barreto

Project Coordinator

Timor Leste National
Commission for
UNESCO

franciscobarreto74@
yahoo.com.au

36

Soon-Yong Pak

Professor

Yonsei University,
Department of
Education

paks@yonsei.ac.kr

37

Robert Parua

Education Programme
Specialist

UNESCO Beijing

r.parua@unesco.org

38

Shereen Akther

Programme Officer

UNESCO Dhaka

sh.akther@unesco.org

39

Joyce Poan

Programme Specialist,
Section of Global
Citizenship and Peace
Education

UNESCO HQ

j.poan@unesco.org

40

Alima Bibi

National Project Officer
(Education)

UNESCO Islamabad

a.bibi@unesco.org

In context of Brunei Darussalam, there isn’t yet any national definition of GCED being created.
In general, through formal, non-formal and informal education GCED may be defined as the process of :
–

Imparting knowledge on global issues related to social, political, economic and natural
environment.

–

Inculcating sense of voluntarism and consciousness on the global challenges, for examples
on human rights, poverty, health, and environment.

–

Developing skills and competencies (21st century skills) required to create and strengthen the
socio-economic development.

3. GCED Status including Framework at a National Level
So far, Brunei Darussalam has not established national framework or policy specifically on GCED-ESD.
But since the country is no exception but to face the World Mega-Trends of the 21st Century’s Challenges,
which include Scarcity of Resources, Globalization & Future Markets, Climate Change & Ecosystem at Risk,
Dynamic Technology & Innovation, Demographics Dynamics and Global Knowledge Society, inter-related key
frameworks, strategies and policies have been developed, in which GCED-ESD agenda or matters have
been integrated or incorporated in the above frameworks, strategies and policies. These could be considered
as strengths for Brunei Darussalam in ensuring GCED-ESD do exist in the system.
The main framework as a guide for development which aims towards a sustainable future of Brunei
Darussalam, is the national vision, Wakashan Brunei 2035. This vision has three main goals, that by 2035,
Brunei Darussalam will be recognized for the accomplishments of its well-educated and highly skilled people; a
high quality of life and; a dynamic, sustainable economy”.
Within the education sector, key important guiding frameworks and policies, Ministry of Education
Strategic Plan and National 21st Century Education System (SPN21) have been developed to achieve the
National Key performance Indicators of Brunei Vision 2035, which has 8 the Policy Directions in Education
Strategies stated below :

32

Partner
Organizations

UNESCO

i)

Investing in early childhood education.

ii)

Adopting international best practices in teaching and learning.

41

Zafar Malik

National Project Officer
(Education)

UNESCO Islamabad

zh.malik@unesco.org

iii)

Having first class secondary and tertiary education, including vocational schools, that produce experts,
professionals and technicians required in commerce and industry.

42

Huma Masood

National Programme
Officer

UNESCO New Delhi

h.masood@unesco.org

iv)

Strengthening competency in information and communications technology (ICT) for students,
teachers and educational administrators, including the integration of ICT in teaching and learning.

43

Gail Townsend

Programme Specialist for
Education

UNESCO Apia Office
for the Pacific States

g.townsend@unesco.org

v)

Devising programmes that promote life-long learning and widening access to higher education.

vi)

Promoting research, development and innovation both in
through public-private and international partnerships.

44

Subramaniyam
Venkatraman

UNESCO Bangkok
Consultant

Expert

venkat2000@gmail.com

vii)

Adopting cost-effective methods of educating our people through the use of technology.

government-funded institutions and

viii) Improving the management of all our educational institutions.

76

2018 Asia-Pacific Regional Global Citizenship Education (GCED) Network Meeting

Isi Proceedings Aspac GCED OK Print.indd 45

2018 Asia-Pacific Regional Global Citizenship Education (GCED) Network Meeting

73

2/19/19 4:10 PM

45

Utak Chung

Director

APCEIU

utchung@unescoapceiu.
org

46

Yangsook Lee

Head, Office of External
Relations

APCEIU

yangsook@
unescoapceiu.org

47

Rigoberto Banta Jr.

Assistant Programme
Specialist, Office of External APCEIU
Relations

rjbanta@unescoapceiu.
org

ANNEX 3: Country Reports
1. BRUNEI DARUSSALAM
COUNTRY REPORT - BRUNEI DARUSSALAM ON
GLOBAL CITIZENSHIP EDUCATION (GCED) - EDUCATION FOR SUSTAINABLE
DEVELOPMENT (ESD)

48

Yongwook Kim

Assistant Programme
Specialist, Office of
APCEIU
Research and Development

ywkim@unescoapceiu.
org

49

Shahbaz Khan

Director and Representative UNESCO Jakarta

s.khan@unesco.org

50

Mee Young Choi

Education Programme
Specialist

UNESCO Jakarta

my.choi@unesco.org
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51 Organizers

Gunawan Zakki

Program Officer for
Education

UNESCO Jakarta

g.zakki@unesco.org

By

52

Juwita Saragih

Admin and Finance
Assistant

UNESCO Jakarta

j.saragih@unesco.org

53

Ade Sandra

Admin and Finance
Assistant

UNESCO Jakarta

a.sandra@unesco.org

54

Maki Hayashikawa

Officer-in-Charge & Chief of
Section for Inclusive Quality UNESCO Bangkok
Education (IQE)

m.hayashikawa@unesco.
org

55

Jun Morohashi

Head of Executive Office
& Regional Programme
Coordinator

UNESCO Bangkok

j.morohashi@unesco.org

56

Apiradee
Wittayathawornwong

Programme Assistant,
Executive Office

UNESCO Bangkok

a.wittayathawornwong@
unesco.org

57

Sayaka Tsutsui

Programme Officer,
Executive Office

UNESCO Bangkok

s.tsutsui@unesco.org

Presented at

Ms Sarimah Abu Bakar,
Head of Science, Technology & Environment Partnership (STEP) Centre,
Ministry of Education
1. Introduction
Global Citizenship Education (GCED) - Education for Sustainable Development (ESD), are integral elements of
Sustainable Development Goal (SDG) 4 on education. This is stated in target 4.7 of SDG 4 that by 2030,
ensure that all learners acquire the knowledge and skills needed to promote sustainable development, including,
among others, through education for sustainable development and sustainable lifestyles, human rights, gender
equality, promotion of a culture of peace and non-violence, global citizenship and appreciation of cultural
diversity and of culture’s contribution to sustainable development.
Its lifelong and holistic learning process, being integrated at all levels of education and society. It’s a
transformational education that empowers individuals and society as a whole, to change the way they
think and be responsible for the present and future lives of the people and the planet.

2. Brief history of Global Citizenship Education (GCED) in Brunei Darussalam
Education plays an important roles and an investment of the country in shaping its citizen, who will
determine the country’s socio-economic and sustainable development.
Brunei Darussalam began its formal education in 1912. Since then, it has undergone several reformations
to meet all levels of challenges; nationally, regionally and internationally. These include reformation in the
education policy, structure, curriculum, assessment and qualifications.
Though the country’s experienced the progress of reformation of the education system, Brunei Darussalam’s
has not developed specific subjects in formal curriculum for Global Citizenship Education (GCED) Education For Sustainable Development (ESD). But education on global matters related to GCED-ESD,
like world history, world economic trends, environment related issues such climate change & disasters,
have been integrated / incorporated in the various subject of formal curriculum at all level of education.
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Penguatan Pendidikan Karakter focuses on five main or core values and its sub-values as shown below:

The above strategies are not only to serve the national needs but it is also created to comply with
international best practices and to keep up-to-date with current trends in global education and commitments.
On top of all that, a very unique factor about Brunei Darussalam, is the way of life of its people being
committed and guided by the country’s philosophy of Malay Islamic Monarchy (MIB), that has been
rooted in the community for centuries. The present education system, SPN21 aims to uphold and develop
desired values and attitudes amongst citizen based on MIB, which indeed have similarity to GCED-ESD.

4. Achievements & Challenges
Though there is no official statistical evidence of achievements on GCED-ESD, but the existing framework,
strategies and policies; and with the emphasis on the national philosophy of Malay Islamic Monarchy
(MIB), which are aligned with GCED-ESD related/integrated areas/fields, students or society of Brunei
Darussalam should have gained knowledge and in some cases, have shown empathy towards issues on
global matters

Penguatan Pendidikan Karakter or PPK, in principal will teach and education students from kindergarten
to senior secondary level, with: (1) Spiritual Attitude to be more faithful and pious to one and only God; (2)
Social Attitude which encourages students to possess morals, good health, independency, democratic sense,
and responsibility; (3) Knowledge which enable them to have bigger intellectual capacity; and (4) Skill to be
ingenious and creative.

Key challenges on reporting mechanisms and achievements can be overcome with established frameworks,
strategies and policies or probably a national committee representing various stakeholders in country
which involve one way or another on GCED-ESD.

5. Upcoming GCED working plans
To fulfill Brunei Darussalam’s commitment on GCED-ESD and SDGs as a whole, the following are some
suggested actions that may need to be looked into:
•

to evaluate or analyse existing frameworks, strategies and policies which have contents on GCEDrelated/integrated areas/fields, before taking any actions such as developing frameworks, strategies
or policies, specifically on GCED-ESD.

•

Defining GCED, in context to Brunei Darussalam, if necessary.

•

Developing necessary frameworks, strategies, policies and mechanism to achieve key performance
indicators for GCED-ESD as recommended by UNESCO.

Secondly, as shown above, there will be certain approaches used within this context, namely: (1) strengthening
connection among school, parents and society; (2) locating the school as the central point of learning and the
environment as the learning resources; (3) pursuing student individualization in which teachers empower actual
potential of students; (4) setting the roles of teachers as tutors, resource linkers, facilitators, gate keepers, and
catalysts; (5) setting the roles of principals as managers, innovators, motivators, and collaborators; (6) providing
80
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2. INDONESIA

2.

PENGUATAN PENDIDIKAN KARAKTER (STRENGTHENING CHARACTER EDUCATION):
INDONESIA’S GCED IMPLEMENTATION
Ir. Hendarman, MSc. Ph.D
Head of the Center for Policy Analysis and Synchronization,
Ministry of Education and Culture, Indonesia
Email: hendarman@kemdikbud.go.id
1.

GCED in Indonesia

According to UNESCO (2014)3global citizenship education (GCED) aims to be transformative, building the
knowledge, skills, values and attitudes that learners need to be able to contribute to a more inclusive, just
and peaceful world. Global citizenship education takes ‘a multifaceted approach, employing concepts and
methodologies already applied in other areas, including human rights education, peace education, education
for sustainable development and education for international understanding’ and aims to advance their common
objectives. Global citizenship education applies a lifelong learning perspective, beginning from early childhood
and continuing through all levels of education and into adulthood, requiring both ‘formal and informal
approaches, curricular and extracurricular interventions, and conventional and unconventional pathways to
participation’ (UNESCO, 2014)4
Global citizenship education aims to enable learners to: # develop an understanding of global governance
structures, rights and responsibilities, global issues and connections between global, national and local systems
and processes; # recognise and appreciate difference and multiple identities, e.g. culture, language, religion,
gender and our common humanity, and develop skills for living in an increasingly diverse world; # develop and
apply critical skills for civic literacy, e.g. critical inquiry, information technology, media literacy, critical thinking,
decision-making, problem solving, negotiation, peace building and personal and social responsibility; # recognise
and examine beliefs and values and how they influence political and social decision-making, perceptions about
social justice and civic engagement; # develop attitudes of care and empathy for others and the environment and
respect for diversity; # develop values of fairness and social justice, and skills to critically analyse inequalities
based on gender, socio-economic status, culture, religion, age and other issues; # participate in, and contribute to,
contemporary global issues at local, national and global levels as informed, engaged, responsible and responsive
global citizens.

Definition of GCED in Indonesia

As mentioned earlier, GCED is not labelled as it is but it has been built through the massive program, the
so-called “Gerakan Nasional Revolusi Mental” (the National Movement of Mental Revolution). This program
becomes the umbrella for the nine priorities of the President Joko Widodo and Jusuf Kalla since 2014, which is
commonly known as the “Nawa Cita”. The priorities have been implemented by the President to show that the
country has political sovereignty, economy independency, and civilized culture.
The nine priorities, are namely: (1) Returning the state to its task of protecting all citizens and providing a
safe environment; (2) Developing clean, effective, trusted and democratic governance; (3) Developing Indonesia
starting from the outermost or frontier areas; (4) Reforming law enforcement agencies which are corruptionfree, dignified, and trusted; (5) Improving the quality of the nation’s life; (6) Increasing productivity and
competitiveness in global market; (7) Promoting economic independence by developing domestic strategic
sectors; (8) Conducting revolution of the nation’s character; and (9) Strengthening the spirit of “unity in diversity”
and social reform.

3.

GCED Framework at a National Level

In relation to the embodiment of the 3rd, 5th, 6th, and 8th points of the Nawa Cita, the Ministry of Education and
Culture (MOEC) of Republic of Indonesia, has been supporting the program by creating intelligent and virtuous
human beings through the realization of the National Education Goals. The Article 3 of Act of the Republic of
Indonesia, Number 20, Year 2003 on National Education System states that the National Education functions to
develop the capability, character, and civilization of the nation for enhancing its intellectual capacity, and is aimed
at developing learners’ potentials so that they become persons imbued with human values who are faithful and
pious to one and only God; who possess morals and noble character; who are healthy, knowledgeable, competent,
creative, independent; and as citizens, are democratic and responsible.
To achieve the capability, character, and civilization of the nation, the Ministry has implemented a policy by
introducing a program the so-called “Penguatan Pendidikan Karakter (PPK)” or Strengthening Character
Education, and implemented from kindergarten to senior secondary school based on the Presidential Regulation
No. 87 year 2017 (Kementerian Hukum dan Hak Asasi Manusia, 2017).5 Penguatan Pendidikan Karakter is defined
as “Gerakan pendidikan di bawah tanggung jawab satuan pendidikan untuk memperkuat karakter peserta didik
melalui harmonisasi olah hati, olah rasa, olah pikir, dan olah raga dengan pelibatan dan kerja sama antara satuan
pendidikan, keluarga, dan masyarakat sebagai bagian dari Gerakan Nasional Revolusi Mental (GNRM)”. In brief,
Penguatan Pendidikan Karakter is an educational movement under school responsibilty to strenghthen students
character through ethic, esthetics, cognitive, and psychomotoric harmonization by involving and integrating
school institution, family, and society as part of National Movement of Mental Revolution.

In Indonesia’s education system and teaching-learning process, GCED is considered integrated within the
whole existing curriculum. The curriculum addresses three basic components namely character, literacy and
competency.

3

UNESCO, 2014 Education Strategy 2014 – 2021 , p.465

4

UNESCO, 2014 Global citizenship education: Preparing learners for the challenges of the 21st century
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5

Kementerian Hukum dan Hak Asasi Manusia, 2017 “Peraturan Presiden Republik Indonesia Nomor 87 Tahun 2017 tentang Penguatan Pendidikan Karakter”.
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informed decisions through systematic critical, analytical and innovative thinking skills, which in many ways are
linked to the concept of GCED and ESD.
Educating students on global citizenship has to be holistic in its approach – through formal and informal setting,
curricular and extracurricular interventions and conventional and unconventional pathways to participation.
In Malaysia the elements of GCED and ESD are infused across the curriculum through formal and informal
settings.
In recent years, partnership between NGOs and other agencies has been escalated to advocate GCED and
ESD among the school community. To date MoE collaborates actively with the various agencies like the Young
Changemaker Programme to empower young people in Malaysia in bringing change to their community and the
environment. The Role Model Invasion Workshop is another programme introduced this year in support of the
2018 Empowerment Year for Women - specifically targeted at girls in school to provide opportunities for them
to contribute to the society.
More recently MoE in collaboration with UNICEF and Star Newspaper jointly organised #StandTogether
campaign, an annual bullying prevention week in schools across the country to promote kindness in schools.
The programme aims to mobilise volunteers, particularly former students, parents and teachers, to independently
organise bullying prevention events or activities in their schools every first week of April beginning 2018. Online
resources are available for teachers to further promote kindness, embrace diversity and to come together in
solidarity to prevent bullying.
Embedding GCED and ESD into the curriculum will be further explored in the pilot project which is currently
under development in collaboration between MoE, UNICEF and partner agency. Development of materials and
resources are carried out through the mapping of various existing documents as point of reference and to make
meaningful translation of the documents into action plans.

CHALLENGES AND WAY FORWARD
The values related to GCED and ESD are not new, but teaching elements of GED and ESD as part of educational
practice in the teaching and learning is still an emerging phenomenon. As a result, this makes interpretation
or putting concepts of global citizenship education into practice a challenging process. The absence of a
comprehensive approach or framework on GCED and ESD relevant to the individual context has to be addressed.
The degree in which GCED and ESD being fostered in schools are rather marginal and ad hoc in nature. In the
case of Malaysia, elements of global citizenship have always been integrated in the curriculum but these will be
rendered useless if delivery in the classroom is not effective. To ensure good delivery and internalization of the
concepts of global citizenship education, teacher upskilling has to be given focus. Investment on teacher training
and continuous professional development have to be strengthened to ensure effective delivery in the classroom
that focuses on effective communication skills, higher order thinking skills, creativity and innovation. These are
important elements for effective delivery of global citizenship education.
Given the current constraints on teachers’ time in Malaysia within the apparently overcrowded curricula,
GCED and ESD will continue to be conceptualized by many teachers as ‘add-ons’, rather than a holistic change
in teaching and learning practices. Teachers may possess all the necessary competencies but these will be useless
if they are not given the space and opportunities to pursue and practice the necessary teaching and learning
approaches. Therefore, Malaysia is continuously strengthening efforts to pursue and continue implementing
elements of GCED and ESD through curricula integration and co-curricular activities.
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assessment not only for intra-curricular but also for personality or character attributes of students; and (7)
strengthening character education by involving parents.

4.

Achievements and Challenges

Achievements
Penguatan Pendidikan Karakter or Strengthening Character Education has been implemented by undergoing
in-service programs for teachers, school principals, and school supervisors as well as the school committee
representing parents. In addition, number of schools were appointed as piloting or modelling. Teachers who
have attended in-service or short-training were mandated to train teachers in teacher-clusters such as Kelompok
Kerja Guru for primary school-teachers and Musyawarah Guru Mata Pelajaran for subject-matter teachers; while
school principals do the training within their Kelompok Kerja or Musyawarah Kerja Kepala Sekolah (Principals
Working Group) and school supervisor for their supervisor clusters.

Challenges
The lofty ideas contained within the Nawa Cita and the National Education Goals as well as Penguatan Pendidikan
Karakter should further be adjusted quickly to the condition surrounding the Millennial Generations in the 21st
century. There are actually four big challenges be anticipated, namely: (1) 4th Industrial Revolution which possibly
causes 35% types of jobs to disappear in 2025 and stimulates 65% growth of new IT-based competencies; (2) the
Domestic Needs, where 58 million of additional skillful labors will be needed in 2030 and more complicated
human resource competition will take place; (3) Globalization which stimulates 14,2 millions of skillful labors
migrate within ASEAN countries and further causes clash of civilization ; and (4) Millennial (Z-Gen) which
makes our students become digital natives and active of social media users, but fast and smart learners.
The success to face and manage the four challenges mentioned above will improve the quality and competitiveness
of the nation’s and human resource life, and to win the competition in global market without losing identity as
Indonesian.

5.

Upcoming GCED Working Plans

As PPK becomes one of the key policies within the framework of the National Movement of Character Revolution,
the following is the strategy applied at various levels:
a. Building strong synergy between central government and provincial as well as district level to synchronize
policies, programs and activities;
b. Building connection and synergy between three main components at the operational level consisting of
school, parent and community through the engagement of parent and society in related activities at the
school level;
c. Empowering working group clusters for teachers, principals and school supervisors to actively collaborate
in suggesting recommendations on raised-problems and issues in education context;
d. Applying school management-based approach in inside and outside school activities.
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3. MALAYSIA
GLOBAL CITIZENSHIP EDUCATION – EDUCATION FOR SUSTAINABLE DEVELOPMENT
COUNTRY REPORT
MALAYSIA
INTRODUCTION
The 2030 Agenda for Sustainable Development adopted in 2015 sets up an ambitious plan to address global
issues with broad framework of action for people, planet and prosperity. Education is one of the main drivers in
SDGs thus SDG4 is focused exclusively on education based on the principles of human rights and dignity, social
justice, inclusion, protection, culture, linguistics and ethnic diversity.

Sustainable Living, Systems in a Community, Human Rights and Diversity. This thematic approach is to encourage
teachers to explore critical thinking activities, issue-based inquiries and analysis, cross-cultural experiences,
managing instances of conflict, the exploration of multiple values, beliefs and attitudes that underpin viewpoints
on global issues, experiential opportunities for authentic learning, and engagement in one’s community or
communities to address various forms of challenges in society.
The principles of GCED and ESD are incorporated in the education system in Malaysia. The National Philosophy
of Education (NPE) in Malaysia written in 1988 serves as the basis for policy development on education and is in
itself a promotion of GCED and ESD. The NPE stresses the importance of education to produce holistic balanced
individuals who are able to contribute to the harmony and betterment of the family, society and the nation at
large. In Malaysia, the promotion of harmony, peace, respect and cooperation are among the values that underlie
the education policy framework. Education in Malaysia is defined through three main goals:
i) to promote national unity;
ii) to produce human resource appropriate for national development, and
iii) to develop a progressive and disciplined Malaysian society.

Against this backdrop of an increasingly globalized and interconnected world and amidst the calls for education
to promote peace, well-being, prosperity and sustainability, interest in promoting Global Citizenship Education
(GCED) and Educational for Sustainable Development (ESD) has been growing. GCED and ESD are based on
rights, responsibility, and action. GCED and ESD are 21st century approach to living to address global challenges
based on the principles of global responsibility and accountability applied in everyday local actions and context
in this interconnected and dynamic world.

RELEVANCE OF GCED-ESD: MALAYSIAN CONTEXT
The aspect of sustainable development could be seen as far back as the late 1970s in the form of policies under the
Malaysia Plans. The approach on sustainable development in Malaysia is holistic whereby economic developments
and plans are based on sustainability principles to ensure that the environments and natural resources are
conserved so that growth will not come at a cost for future generation. As such plans and strategies for access to
quality education, healthcare, public transport, basic infrastructure (water and electricity) are given priority to
create a caring society and to promote community well-being. The Eleventh Malaysia Plan, 2016-2020 reaffirms
the Government’s commitment to a vision of growth that is anchored on the prosperity and wellbeing of its
people. The Eleventh Malaysia Plan (11th MP) provides the platform for the country with six strategic thrusts
to make vital policy shifts and invent new approaches to address new and existing challenges for a sustainable
growth.
Thrust 4 of the 11th MP: Pursuing green growth for sustainability and resilience reinforces the Government’s
commitments to pursue development in a more sustainable manner based on the principle to do more with
less. To put this strategic initiative into action the National Sustainable Consumption and Production (SCP)
Blueprint was developed to provide the direction on how the concept of gaining more through less shall deliver
green growth in the transactions of consuming and producing through reduced pollution and wastage of
resources. Education is one of the pathways in this blueprint that will lay the foundation for generational change.

EMBEDDING GCED-ESD IN THE EDUCATION SYSTEM
In support of the SCP Blueprint, The Global Sustainability Teacher Guidelines was developed in 2016 covering
three main aspects – sustainable consumption and production, global citizenship and unity. Themes covered
under this guidelines are cross-cutting from Sustainable Consumption and Production on Energy, Food, Water,
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In Malaysia GCED or ESD is not taught as a subject, but aspects of sustainable development have always been
integrated in the National School Curriculum from preschool to secondary school. Topics like the protection
of the environment, climate change, disaster risk reduction, sustainable consumption and production are
incorporated across the curriculum aimed to raise awareness and develop positive attitudes for a sustainable
lifestyle. Furthermore to ensure effective understanding of sustainability The Teacher Guidelines: Environmental
Education across the Curriculum was developed in 1998 for Primary and Secondary levels and in 2005 the
document was introduced at pre-school level. These initiatives show that elements of GCED and ESD are not
new but effective delivery remains a challenge.
The Malaysia Education Blueprint (MEB) 2013 – 2025 provides a long term education framework for Malaysia
and in many aspects GCED as well as ESD are clearly defined and integrated in the blueprint which form a part
of the country’s national vision for education. The MEB uses the National Education Philosophy’s vision of a
balanced education as its foundation for individual student aspirations, namely:
i)

literate and numerate at the most basic level and having knowledge and skills in core subjects
such as Mathematics and Science, and are informed with a rounded general knowledge of
Malaysia, Asia and the world.

ii)

thinking skills including critical thinking, reasoning, creative thinking and innovation.

iii)

leadership skills encompassing entrepreneurship, resilience, emotional intelligence, and strong
communication skills.

iv)

bilingual proficiency in the national language as the language of unity and the English language
as the international language of communication.

v)

ethics and spirituality to prepare the students to rise to the challenges they may face in their
lives, to resolve conflicts peacefully, to employ sound judgment and principles during critical
moments, and to have the courage to do what is right,

vi)

national identity tied to the principles of Rukun Negara, and a strong sense of patriotism and
inclusiveness.

Although there is no specific definition of GCED and ESD in Malaysia, the student aspirations conceptualized
under the MEB is to provide education to pupils of all races with shared values and experiences that accept
and embrace diversity by instilling trust, respect, religious and social tolerance among pupils; ability to make
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Filipino (National Language) in Grade 8, learners write their own poems on themes including love of the environment; (9) In Health in
Grade 9, the concept of community and environmental health are discussed, including the health effects of environmental issues such
as improper waste disposal, illegal mining, soil erosion, cyanide fishing, pesticide drift, deforestation, oil spill, coral reef degradation,
and climate change; (10) In Social Studies in Grade 10, disaster risk mitigation and climate change, including their political, social, and
economic aspects, the relationship between human decisions and calamities, and national and international policies and programs on
climate change are extensively studied; (11) In Grades 11 and 12, in the core subject of Disaster Readiness and Risk Reduction, learners
learn the concepts of disaster, disaster risks and effects of disasters, and analyze disaster from the physical, psychological, socio-cultural,
economic, political, and biological perspectives; (12) Also in Grades 11 and 12, in Earth and Life Science, learners learn about human
activity and the environment and identify ways to prevent or reduce the environmental impact of exploitation, extraction, and use
of mineral resources; and (13) Still in Grades 11 and 12, the subject of Philosophy of the Human Person aims to teach learners to be
committed to the truth, the environment and service.

GCED and ESD are also taught in spiral progression from one grade level to the next within a subject area as, for
example, in Araling Panlipunan (Social Studies):
GCED as a social thrust is an essential component of the Araling Panlipunan (AP) curriculum. The AP framework seeks to develop
responsible, productive and reflective citizens of the Philippines and the world, who analyze and engage in various issues from both
national and global perspectives and values. AP covers the study of people and groups, communities and society, and the interconnection
and interaction between and among them. Global citizenship is manifested in the Seven Themes of AP, one of which is “Ugnayang
Panrehiyon at Pangmundo” (Regional and Global Interconnectedness) which recurs in the AP subject from Grade 1 to Grade 12.
Moreover, an essential content standard in Grade 10 AP is “Mga Kontemporaryong Isyu at Hamong Panlipunan” (Contemporary Issues
and Social Challenges), which underscores Issues and Challenges of Globalization. Furthermore, this subject puts premium on sociocultural tolerance and respect as it engenders among learners gender sensitivity when they examine the dynamics of Gender and Society.
GCED is introduced and progressively integrated in the AP Curriculum as follows: In Grade 1, learners are acquainted with the basic
structures of society, which are the family, the school, and the community. When the learners enter Grade 2, they learn about bigger
communities. Upon reaching Grade 3, they learn about the regions within the country and their many diverse cultures, thus the notion
of cultural diversity is introduced. In Grade 4, the focus is on the Philippines as a country, and learners are introduced to their basic
rights as a citizen. There is a deep focus on the history of the country in Grade 5, but the learners also learn about the global events that
helped shape the country into what it is today. As the learners move on to Grade 6, they learn of the many challenges of nation-building,
one of which is the promotion of sustainable development. In Grade 7, learners widen their perspective and study the Philippines as
part of a larger region, Asia. The learners’ notion of cultural diversity is enhanced by an understanding of the country’s Asian neighbors.
By Grade 8, World History provides the learner with more knowledge and understanding of the cultural diversity of people around the
world, and gives a glimpse of international organizations that assist in maintaining peace among nations. Although knowledge and
understanding of the basics of Economics is the main focus of AP in Grade 9, co-existence and cooperation among nations, being part
of one global community, remains a significant part of the lessons. The GCED integration reaches its height in Grade 10. The learners in
Grade 10 are exposed to more specific and complex issues involving Globalization, Sustainable Development, and other related global
issues. An entire quarter is devoted to Human Rights and Gender Sensitivity. At the end of Grade 10, it is expected that not only are the
learners ready for Senior High School, but they are knowledgeable about relevant issues in the world, and thus, ready to face the many
challenges of being a responsible and productive global citizen.

More comprehensively, a school-wide or even DepEd-wide approach integrates GCED and ESD in the different
learning areas and in the very systems and culture of the school and agency as illustrated in the area of gender equality
as follows:
DepEd issued DepEd Order No. 32, s. 2017 (June 29, 2017) on the “Gender-Responsive Basic Education Policy,” which allows the DepEd
to integrate principles of gender equality, gender equity, gender sensitivity, non-discrimination, and human rights in the provision
and governance of basic education. It mainstreams gender in all policies, programs and activities in the following areas: (14) learner
development, which includes celebrations of Women’s Month and LGBT Pride Month; (15) curriculum standards that integrate gender
equality in curricular and extra-curricular programs; (16) learning delivery that maintains gender-responsive instructional services;
(17) learning environment that has zero-tolerance for discrimination; (18) learning resources that align quality assurance of resources
with gender values and gender-fair language; and (19) assessment that is gender responsive and also employs gender-fair language. The
policy also applies to other areas of education such as learner support, school health, youth formation, school sports, planning, public
affairs, information and communications technology, education facilities, human resource development, learning and development, and
employee welfare.

For effective teaching of GCED and ESD, educators undergo capacity-building programs. Mass trainings,20
learning action cell sessions,21 and specialized interventions, are conducted to capacitate them to effectively teach
the different learning areas in which GCED and ESD are embedded, along the three domains of Knowledge,
Skills, and Values.
Monitoring and assessment of GCED and ESD, being integrated in the curriculum, come in the form of
formative and summative assessments. For systems assessment, particularly in relation to GCED and ESD, the
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4. PHILIPPINES
The Republic of the Philippines:
Global Citizenship Education (GCED) and
Education for Sustainable Development (ESD) in Basic Education
I. Context
The Republic of the Philippines gives prime importance to education. This is evident in its national policy
framework and legal system, which enshrines in the 1987 Philippine Constitution, the highest law of the land, the
right to quality education at all levels and the duty of the state to respect, protect, fulfill and promote that right,
and to take appropriate steps to make quality education accessible to all.1 The 1987 Constitution also mandates
the government of the Philippines to “(e)stablish, maintain, and support a complete, adequate, and integrated
system of education relevant to the needs of the people and society.”2
The governance of the Philippine education system is trifocal. Basic education, covering both formal and nonformal education, is governed by the Department of Education (DepEd) while higher education is under the
jurisdiction of the Commission on Higher Education (CHED). Technical education and skills development are
supervised by the Technical Education and Skills Development Authority (TESDA). These agencies take the lead
in education policy-making and are charged with education program development and management.
GCED and ESD fall within the mandates of the three government agencies. For purposes of this country report,
however, the focus is on GCED and ESD in basic education under the DepEd.

II. Definition and Background
While GCED and ESD are not denominated as such in basic education, the integration of various GCED and
ESD themes and approaches is manifest in various areas of basic education. These themes and approaches may
be culled from the United Nations’ Sustainable Development Goal (SDG) 4, Target 7, which incorporates GCED
and ESD, as follows:
By 2030, ensure that all learners acquire the knowledge and skills needed to promote sustainable development, including, among
others, through education for sustainable development and sustainable lifestyles, human rights, gender equality, promotion of a
culture of peace and non-violence, global citizenship and the appreciation of cultural diversity and of culture’s contribution to
sustainable development.

Moreover, in educating on the GCED and ESD concepts as quoted above, the Philippines subscribes to the
UNESCO definition of global citizenship, to wit: “Global citizenship refers to a sense of belonging to a broader
community and common humanity. It emphasizes political, economic, social and cultural interdependency and
interconnectedness between the local, the national and the global.”3
Although there is no particular definition and definitive history of GCED and ESD as such in the Philippines, the
development of the mandate to educate on themes and approaches pertaining to GCED and ESD may be gleaned
from the adoption of laws and promulgation of executive issuances dating as far back as 1977 and as recent as 2018.
Not long after the adoption of the Recommendation concerning Education for International Understanding, Cooperation and Peace and Education relating to Human Rights and Fundamental Freedoms in 1974, the Philippine
government recognized that environmental concerns are vital, and promulgated the Philippine Environment
Code or Presidential Decree No. 1152 in 1977. The Code launched a comprehensive program for environmental
protection and management. Reflecting the principles of ESD, the Code states that damage to plant and animal
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life should be prevented while promoting social and economic development.4 It directed the integration of
environmental education in the school curricula at all levels, and the conduct of special community education on
the relationship of human beings and nature.5 It also directed the widest possible dissemination of information
on environmental developments from not just domestic but also foreign sources.6
Numerous national laws and policy promulgations directing the teaching of GCED and ESD themes and
approaches followed suit over the last four decades, namely, education on: (1) human rights;7 (2) peace;8 (3)
environment, climate change, and disaster risk reduction;9 (4) gender equality and health;10 (5) cultural diversity;11
(6) lifelong learning and global citizenship;12 and (7) 21st century skills.13 These themes contribute to the scope
and content of GCED and ESD in the Philippines. They are essentially drawn from universal themes, which
are also enshrined in GCED and ESD, and find application not only in the national landscape but also in the
international sphere.
Needless to state, there is no shortage of national laws and policies pertaining to education on themes and
approaches related to GCED and ESD. Providing a framework to these themes and giving even more substance
to GCED and ESD in basic education is the K to 12 education program in the Philippines.

III. National Framework for Basic Education
The 1987 Philippine Constitution itself enshrines both love of country and love for all of humanity. It provides
in Article XIV, Section 3, viz:
Section 3.
(1) All educational institutions shall include the study of the Constitution as part of the curricula.
(2) They shall inculcate patriotism and nationalism, foster love of humanity, respect for human rights, appreciation of the role
of national heroes in the historical development of the country, teach the rights and duties of citizenship, strengthen ethical and
spiritual values, develop moral character and personal discipline, encourage critical and creative thinking, broaden scientific and
technological knowledge, and promote vocational efficiency. (Emphasis added)

This dual concern for both the national and the global is enfleshed in the overarching national law and policy
bringing together the various GCED and ESD themes and approaches in basic education: Republic Act No.
10533 or the Enhanced Basic Education Act of 2013. This law institutionalized in the Philippines the K to 12
education progam, which aims to mold and produce holistically developed Filipinos with 21st century skills. The
law envisions the development of “productive and responsible citizens equipped with the essential competencies,
skills and values for both life-long learning and employment.”14
The Enhanced Basic Education Act of 2013 declares the following national policy on basic education, which
is translated to educational policies adopted by the DepEd on curriculum development and reform, learning
delivery, production and provision of learning materials, and evaluation and assessment, among others:
It is hereby declared the policy of the State that every graduate of basic education shall be an empowered individual who has learned,
through a program that is rooted on sound educational principles and geared towards excellence, the foundations for learning
throughout life, the competence to engage in work and be productive, the ability to coexist in fruitful harmony with local and
global communities, the capability to engage in autonomous, creative, and critical thinking, and the capacity and willingness to
transform others and one’s self. (Emphasis added)

The ensuing Figure 1 shows the K to 12 Conceptual Framework. As indicated therein, among the important
contextual factors considered in designing basic education are the needs of both the national and global
community, including development of productive citizens who contribute to the building of a progressive, just
and humane society; ensuring environmental sustainability; and global partnership for development.
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Figure 1. K to 12 Conceptual Framework15

As Figure 1 also indicates, the K to 12 graduate is educated in the following learning areas: (1) arts and humanities; (2)
language; (3) technology and livelihood; and (4) math and science. S/he is equipped with the following 21st century
skills: (1) information, media and technology skills; (2) learning and innovation skills; (3) effective communication
skills; and (4) life and career skills.
Holistic development of the K to 12 graduate is brought about by education on the three domains: Knowledge, Skills
and Values. The DepEd ensures that functional knowledge and skills are coupled with strong and desirable values,
which would allow the graduate to use his/her competencies for the benefit of society. Along these domains, GCED
and ESD are also taught according to the three domains on which they are based: (1) cognitive or the “knowledge and
thinking skills necessary to better understand the world and its complexities”;16 (2) socio-emotional or the “values,
attitudes and social skills that enable learners to develop affectively, psychosocially, and physically to enable them to
live together with others respectfully and peacefully”;17 and (3) behavioral or the “conduct, performance, and practical
application and engagement.”18
GCED and ESD themes are incorporated in basic education in various ways in these three domains.19 They cut across
different subjects under the aforementioned learning areas in various grade levels. For instance, environment-related
education, which is mandated by several national policies, is undertaken, as follows:
(1) In Edukasyon sa Pagpapakatao (Values Education) in Grade 1, sustainable development and care for the environment are taught
for learners to acquire the competency of recycling waste materials and helping maintain cleanliness in the home and school; (2) Also
in Grade 1, in the Health subject, learners discuss the effects of clean water and air on one’s health, the sources of pollution, and water
conservation; (3) In Araling Panlipunan (Social Studies) in Grade 2, learners describe the weather and natural calamities they experience
in their communities, their effects on the environment and people, and what actions to take in the home during calamities; (4) In Science,
ecosystems are taught in Grade 3 where learners learn that living things depend on the environment for food, air, and water to survive,
and in Grade 4 where learners learn the beneficial and harmful interactions among living things and their environment as they satisfy
basic needs; (5) In Technology and Livelihood Education in Grade 5, learners are taught about taking care of animals, planting vegetables,
and using organic fertilizers; (6) In Values Education in Grade 5, under the content of global solidarity, learners learn to advocate
implementation of policies and laws that will benefit humanity such as those pertaining to the environment; (7) Also in Values Education
in Grade 7, as more mature persons, learners learn about their responsibility as caretakers of the environment; (8) In the subject of
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5. TIMOR-LESTE
SUMMARY OF GCED-ESD COUNTRY REPORT OF TIMOR-LESTE
2018 Asia-Pacific Regional GCED Network Meeting
Jakarta, Indonesia, 3-4 May 2018
Timor-Leste National Commission for UNESCO (TLNCU), which is under the Ministry of Education has been
planned to implement ASPNET program in Timor-Leste, as this program is to contribute to the implementation
of UNESCO’s programmes in Education, Science, Culture and Communication, as we knew that Timor-Leste is
developing country remaining need to improve education sector pursuant to SDG 4 seven outcome target. It will
be focused on Global Citizenship Education and Education for Sustainable and development is aimed to ensure
quality of education to achieving Sustainability Development Goals (SDGs).

DepEd is a participant in the Southeast Asia’s Primary Learning Metric (SEA-PLM) run by the Southeast Asian
Ministers of Education Organization (SEAMEO). The test aims to measure how Filipino learners fare compared
to other Southeast Asian learners, and to monitor and evaluate the success of implementing reading, writing,
mathematics, and global citizenship/civics education in the K to 12 Framework.22
With GCED and ESD themes being incorporated in the K to 12 curriculum, funding for their teaching is sourced
from the basic education budget. As mandated by the 1987 Constitution23 and as provided in the annual General
Appropriation Act (GAA),24 the education sector gets the largest portion of the national budget, and the DepEd
takes the lion’s share of the budget of education agencies. The DepEd budget supports its programs, including
those for GCED and ESD. More particularly, the GAA provides that all government agencies, including DepEd,
shall devote five percent of their budget to address gender issues through a gender and development plan.25 The
GAA also provides that DepEd shall integrate biodiversity in the curriculum, in line with the SDGs.26
In sum, while there is no national framework for GCED and ESD as such, the K to 12 education program
provides this framework for GCED and ESD in basic education in the Philippines.

Timor-Leste is new country and geographically, it is located in southeast asia, near to Indonesia, small country
with the population more or less about 1.200.000 population, and it is rich in natural resources, one of them is
Oil and Gas, but the human resources remained need to develop mainly in education sector. TLNCU endeavor to
improve the quality of education throughout the variety of activities in relation with the formal and non formal
education. And one of them is to implement the ASPnet project, so as to to transformative learning approach
that aims to empower learners to engage and assume active roles to shape a more peaceful, tolerant and inclusive
world and strives to create a sense of belonging to the global community and of common humanity.

IV. Achievement, Challenges, and Way Forward on GCED and ESD

The government of Timor-Leste through the Ministry of education has been planned and included GCED and
ESD to the national curriculum of pre-school, primary school and junior high schools, Senior high schools, as well
as vocational schools. And so far, GCED only applied to Junior high school and Senior high school, it considered
as one of the subject in learning process. And in Junior high school the students learnt on values, attitudes and
respect, and Senior high school students learnt on peace and Human rights, intercultural education, citizenship
education and respect for diversity and tolerance. And they implement this based on national curriculum.

Although GCED and ESD are clearly part of basic education, as mandated by various laws and issuances, and as
fleshed out in various ways in the K to 12 curriculum, there is a need for a comprehensive and integrated national
policy or law on GCED and ESD to allow more strategic, purposive, and consolidated adoption, planning,
implementation, monitoring, and assessment of GCED and ESD. This law or policy should be informed by the
best practices of various agencies and countries on GCED and ESD. Thus, domestic and international networking
and partnership-building in relation to GCED and ESD are indispensable.

Some activities which is reflected to Education for Sustainable development based upon the national curriculum
that focused to school gardens, and the implementation is to plant the vegetables, made small garden in front
of the classrooms and other creative activities such as reuse the trash and eco brick. But these activities not
ran at all schools in Timor-Leste, only few schools accomplished well. Thus, Timor-Leste national Commission
for UNESCO planned to take an action to implement pilot project of green school in five schools of four
districts with the same activities on school gardens. And the period of this project ran for one year in 2016,
the project discontinued due to some obstacles faced during the implementation such as; lack of budget, no
commitment among school principals and teachers to take a maximum responsibility, to organizing students
to run extracurricular activities in the respective schools, and other main obstacles was poor knowledge and
skills of teachers to perform all extracurricular activities, as well as poor condition and facilities of the school
environment.

Given the absence of one national law and policy on GCED and ESD, the office to monitor GCED and ESD
programs and activities is missing. This lack of a monitoring and assessment mechanism and office renders it
difficult to gather data on the implementation of GCED and ESD. There is thus a need to establish a focal center
to monitor GCED and ESD, to determine whether country laws and issuances are being implemented, whether
SDG 4.7 is being achieved, and whether, in the end, GCED and ESD are making a difference and transforming
individuals and the greater society to build a more peaceful, just, and sustainable world.

I.

The adoption of the numerous laws and policies constituting an institutionalization of GCED and ESD on the
national level may be considered as a step forward in the achievement of GCED and ESD in the Philippines.
They signify a national commitment to the adoption and implementation of GCED and ESD. Curricular reform,
programmatic development, capacity-building, and even assessment that covers global citizenship may also be
considered achievements.

A comprehensive and cohesive national law or policy on GCED and ESD should cover not only the education
sector, but all of society, in promoting global citizenship and sustainable development. The education sector,
which is knowledgeable about GCED and ESD, should also be cautious not to preach to the converted and
instead reach out to all sectors of society to give vast, genuine, and lasting meaning to global citizenship and
sustainable development. After all, we are all part of one world, and we have only this world in which to live.

Definition of country GCED of Timor-Leste

The Ministry of education has been planned to implement GCED and ESD and included them to the national
curriculum which is aimed to develop some thematic for students to understand and to know on core conceptual
dimension of Global Citizenship education such as Cognitive, Socio-emotional, and behavioral. The application
of GCED in learning process in the Junior high schools they focused on values, attitudes and respect, and Senior
high schools they focused on Context Development (make an approach on human development processes and
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(Endnotes)
1

12

Under the 1987 Philippine Constitution, an entire article, i.e., Article XIV, is dedicated to Education, Science and Technology,
Arts, Culture and Sports. The foremost section of Article XIV provides, as follows: “The State shall protect and promote the

E.O. No. 483 (2005), as amended by E.O. No. 874 (2010), established the Southeast Asian Center for Lifelong Learning for
Sustainable Development as UNESCO Category II inter-agency coordinating body for lifelong learning for sustainable
development.

right of all citizens to quality education at all levels, and shall take appropriate steps to make such education accessible to all.”
2

1987 Constitution, Article XIV, Section 2(1).

3

Global Citizenship Education: Topics and Learning Objectives 14 (UNESCO: France 2015).

4

Presidential Decree (P.D.) No. 1152, June 6, 1977, Title I, Section 2(b).

5

Id. at Title VI, Section 53.

6

Id. at Title VI, Section 55.

7

1987 Constitution, Article XIII, Section 17 mandates education to enhance respect for the primacy of human rights; Executive
Order (E.O.) No. 27 directs the inclusion of the study and understanding of human rights in the curricula of all levels of
education and training in all schools in the country; Republic Act (R.A.) No. 9201, entitled “An Act Declaring December 4 to
10 as National Human Rights Consciousness Week” (2003), tasks all educational institutions to celebrate Human Rights Week
on December 4 to 10 to propagate a “human rights culture that aims at sustainable development in the country.”

8

9

E.O. No. 570, entitled “Institutionalizing Peace Education in Basic Education and Teacher Education” (2006), mandates the
DepEd to “mainstream peace education in the basic formal and non-formal education curriculum” and capacitate educators
on peace education, and tasked CHED to mainstream peace education in teacher education.
R.A. No. 9512, entitled “An Act to Promote Environmental Awareness through Environmental Education and for Other
Purposes” (2008), directs all relevant agencies, including the DepEd and the CHED, to integrate environmental concepts and
issues in the school curricula at all levels and in non-formal and informal education, in the context of sustainable development.
The law likewise declares the month of November as the “Environmental Awareness Month” throughout the country.
The Philippines also has a national policy on climate change under R.A. No. 9729, or the “Climate Change Act of 2009,” which
states that, to ensure the effective implementation of the framework strategy and program on climate change, the DepEd
shall integrate climate change into the primary and secondary education curricula and/or subjects, such as but not limited to,
Science, Biology, Sibika (Civics), History, including textbooks, primers, and other educational materials.
Moreover, R.A. No. 10121, entitled “An Act Strengthening the Philippine Disaster Risk Reduction and Management System,
Providing for the National Disaster Risk Reduction and Management Framework and Institutionalizing the National Disaster
Risk Reduction and Management Plan, Appropriating Funds Therefor and for Other Purposes” (2010), mandates the
mainstreaming of disaster risk reduction and management education in the school curricula at the secondary and tertiary
levels, whether public or private, including formal and non-formal, technical vocational, indigenous learning, and out-ofschool youth courses and programs.
The Philippine Supreme Court, in its decision in Metropolitan Manila Development Authority, et al., v. Concerned Residents of
Manila Bay, et al., G.R. Nos. 171947-48, December 18, 2008, ordered the clean-up and rehabilitation of the polluted Manila Bay
and confirmed the mandate of DepEd under existing environmental laws to “integrate lessons on pollution prevention, waste
management, environmental protection, and like subjects in the school curricula of all levels.”

10

R.A. No. 9155, or the “Governance of Basic Education Act of 2001,” mandates the development of students who are “imbued
with the skills, knowledge and values they need to become caring, self-reliant, productive and patriotic citizens.” The law also
makes references to lifelong learning, global awareness, and creative thinking skills.

R.A. No. 10968, entitled “An Act Institutionalizing the Philippine Qualifications Framework (PQF), Establishing the PQFNational Coordinating Council (NCC) and Appropriating Funds Therefor” (2018), recognizes the right to quality and
accessible education and the important role of education and training in national development, thereby declaring the policy of
the State to institutionalize the PQF to encourage lifelong learning of individuals.
13

R.A. No. 10533, entitled “An Act Enhancing the Philippine Basic Education System by Strengthening its Curriculum and
Increasing the Number of Years for Basic Education, Appropriating Funds Therefor and for Other Purposes,” otherwise known
as the Enhanced Basic Education Act of 2013.

14

Id. at Section 2.

15

K to 12 Conceptual Framework, as provided by the Bureau of Curriculum Development, Department of Education of the
Philippines.

16

Global Citizenship Education, supra note 3 at 22.

17

Id.

18

Id.

19

K to 12 Curriculum Guides, Department of Education of the Philippines.

20

Examples are DepEd Memorandum (DM) No. 34, s. 2014 on “2014 Kaguruang Makabayan: National Training-Writeshop
Series on Culture-Based Teaching of the K to 12 Curriculum and DM No. 18, s. 2017 on “Grade 6 National Training of Trainers
and Mass Training of Teachers for the K to 12 Basic Education Program.”

21

DepEd Order (D.O.) No. 35, s. 2016 on “The Learning Action Cell as a K to 12 Basic Education Program School-Based
Continuing Professional Development Strategy for the Improvement of Teaching and Learning.”

22

D.O. No. 29, s. 2017 on the “Policy Guidelines on System Assessment in the K to 12 Basic Education Program.”

23

1987 Constitution, Article XIV, Section 5(5).

24

R.A. No. 10964 (2017), entitled “An Act Appropriating Funds for the Operation of the Government of the Republic of the
Philippines from January One to December Thirty-One, Two Thousand and Eighteen and for Other Purposes.”

25

R.A. No. 10964, Section 30.

26

Id. at Section 40.

R.A. No. 9710, entitled “An Act Providing for the Magna Carta of Women” (2009), is a comprehensive women’s rights law
that seeks to eliminate and address the various forms of discrimination against women and girls, particularly those in the
marginalized sectors. The law provides that the State shall ensure that gender stereotypes and images in educational materials
and curricula are adequately and appropriately revised; gender-sensitive language shall be used at all times; and capacitybuilding on gender and development (GAD), peace and human rights, education for teachers, and all those involved in the
education sector shall be pursued toward this end. Under Section 32, the State is mandated to pursue measures that will
protect girl-children from all forms of abuse and exploitation; ensure equal access of Moro and indigenous girl-children in the
Madaris, schools of living culture and traditions, and the regular schools; put in place gender-sensitive curriculum; and ensure
that regular schools are sensitive to particular Moro and indigenous practices, such as fasting in the month of Ramadan, choice
of clothing (including the wearing of hijab), and availability of halal food.
E.O. No. 273 (1995), entitled “Approval and Adoption of Philippine Development Plan for Gender-Responsive Development
(PPGD) 1995-2025,” mandates the adoption of the PPGD, which is a national plan on the country’s women and gender
concerns covering a 30-year period from 1995-2025. It requires all government agencies, including the DepEd and the CHED,
to implement the PPGD and to mainstream GAD concerns, particularly in the curriculum and teacher training.
R.A. No. 10354, or the “Responsible Parenthood and Reproductive Health Act of 2012,” mandates age- and developmentappropriate reproductive health education to adolescents, which shall be taught by adequately trained teachers in informal
and non-formal educational system and integrated in relevant subjects such as, but not limited to, values formation; and
education on knowledge and skills in self-protection against discrimination. It also directs teaching regarding sexual abuse
and violence against women and children, and other forms of gender-based violence and teen pregnancy; physical, social and
emotional changes in adolescents; women’s rights and children’s rights; responsible teenage behavior; gender and development;
and responsible parenthood.

11

90

R.A. No. 8371, or the “Indigenous Peoples Rights Act (IPRA) of 1997,” mandates the State to “provide equal access to various
cultural opportunities to the indigenous cultural communities (ICCs)/ Indigenous Peoples (IPs) through the educational
system, public or cultural entities, scholarships, grants, and other incentives without prejudice to their right to establish and
control their educational systems and institutions by providing education in their own language, in a manner appropriate to
their cultural methods of teaching and learning.” Section 30 further states that “indigenous children/youth shall have the right
to all levels and forms of education of the State.”
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Objectives
1. Promoting systematized knowledge sharing among GCEd partners in the region.
2. Developing an evidence base for GCEd reflecting the contexts of different countries in the region to be
included in the UNESCO Clearing House on GCEd hosted by APCEIU.
3. Harmonize and synergize actions for further promoting GCEd in the region.

Network Coordination
In order to ensure the coordination, a core group is set up. The core group consists of UNESCO Bangkok as the
convener, APCEIU and a few other committed institutions (TBC). UNESCO Bangkok will closely work with
other Field Offices in the region and HQ. The core group will provide support in facilitating further exchanges
within the Network based on voluntary/honorable supports. The core group members will be representing the
Network in external collaborative activities. The core group will be responsible for:
§

Organizing a series of webinars to be announced at least 3 weeks ahead of each meeting.

§

Managing the preparation of the inputs of the Network to the UNESCO GCEd Clearinghouse.

§

Share a common calendar of events among all members.

§

Setting up and maintain an online community of the Network.

§

Share the information on achievement with UNESCO HQ and other UNESCO Field Offices in the region
and beyond with a view to contributing to SDG 4.7 implementation and monitoring.

Network involvement
The Asia-Pacific Regional GCEd Network includes partners from the region who have expertise in GCEd, and
agree to collaborate, consult and share information and ideas with each other openly. The Network is considered
as a group of partners that share the strategic vision towards the achievement of SDG 4.7 with a set of modalities
of work as specified below.
The partners agree to provide technical contributions, as laid out in the action plan agreed upon in the Jakarta
Meeting on 3-4 May 2018. Priorities are identified in line with SDG 4.7 with a focus on GCEd. The partners are
invited to join at least one action area of their choice, but are welcome to participate in activities relating to other
action areas should they wish.
Each action area will have a lead partner with the responsibility of coordinating and implementing the
development of activities and sharing of information with the whole network.
Network members may consider the following modalities of participation:
(A) The core members to lead and proactively engage in joint activities;
(B) Participate as per project/activity base whenever and wherever possible; and
(C) Lower end engagement such as information sharing.
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relation to the exercise of citizenship), Personal Development (Cognitive development, emotional development,
behavioral development, and Psychosocial development), Individual and Citizenship development (personal
identity, social, culture, religion and national identity and global citizenship).The application of GCED and ESD
in the context of Timor-Leste remained in theoretical in teaching and learning process.

II. GCED Status including Framework at a National Level
GCED of Timor-Leste, it based upon the goal of the strategic development Plan (SDP) of Timor-Leste
which is stated that Education and training are the keys to improving the life opportunities of Timorese
people and enabling them to reach their full potential. The vision is that all Timorese children should attend
school and receive a quality education that gives them the knowledge and skills to lead healthy, productive lives
and to actively contribute to the nation’s development. The first step in achieving this vision is to remove barriers
to access to education, to ensure that the right to education is upheld for all children nationwide.

III. Achievements and Challenges
The action of GCED and ESD in Timor-Leste, implemented green school activity which is focused on school
gardens, and planted vegetables, made small garden in front of the classrooms and made some creativity
activities such as reuse the trash, and these activities implemented in five schools of four districts with the same
activities on school gardens. It led by Timor-Leste national Commission for UNESCO, And the period of these
activities ran for one year in 2016, and after the pilot project ended in 2016, the activities discontinued due to
lack of budget, and no commitment among school principals and teachers to take a maximum responsibility to
organizing students to run extracurricular activities in the schools, and other main obstacles faced during the
implementation such as teacher lack of knowledge and skills to perform all extracurricular activities, teachers
lack of knowledge and skill to create learning environment, so as to let students to discuss on core conceptual
dimension of GCED and ESD, and lack of initiative and creativity to develop learning material to the students, as
well as poor condition and facilities.
Apart from the five pilot schools, there are some public schools also implemented school garden and other
activities of green schools in their school, but the outcome of these activities remained not achieved the learning
objective, as the implementation of the activities still single activity on green school, hence it is needed to improve
and establish variety of activities on core conceptual dimension of GCED and ESD to the entire schools level in
Timor-Leste.

IV.

Upcoming GCED working plans

Timor-Leste National Commission for UNESCO (TLNCU) has been planned to conduct teacher training prior
to implement GCED and ESD. As the team of TLNCU conducted an approaching and observing to some schools
and selected 10 schools for ASPnet project implementation in four districts, these schools will become a pilot for
ASPnet project implementation in Timor-Leste, the selected schools based upon the commitment of the school
principal and teachers, the training course will be focused to project activities on GCED and ESD, And will be
targeted to School Director and teachers, so as to increasing their knowledge and skill on how to apply the project
in the respective schools.
The training will be trained the teachers of 10 schools selected and these schools choose in different conditions,
some schools have a good resources both teachers and facilities to support the teaching and learning process.
And some schools have a poor conditions. The selected schools comprised 8 public schools and 2 Catholic school
(private schools).
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And the propose training will be undertaken at national and district level, and it needed a specialist person to
train on how teacher can apply teaching and learning process on GCED and ESD in the school well. TLNCU
therefore will be focused to train teachers to improve their knowledge and skills on GCED and ESD, as well as
to raise awareness on GCED and ESD for the school management, teachers, students, parents, and community,
prior to run the activities in the schools, as a lesson learnt from the previous activities of green school not ran
effective and efficiency during the implementation process, this challenge due to the limitation of resources.
Besides, GCED in Timor-Leste had been included to national curriculum, but the application was not efficiency,
as the teachers lack of knowledge and skills on how to develop pedagogy on GCED, hence, the capacity building
for teacher is very significantly and needed to improve their knowledge and skills on how to run GCED and ESD
in the school.

V.

Conclusion

I would like to conclude that the application of GCED and ESD in context of Timor-Leste is still need to empower
teacher and improve their knowledge and skills on GCED and ESD, as well as to raise awareness on significant of
GCED and ESD among the School Directors, teachers, parents, and community, so as to understand and involve
in the process of GCED-ESD well. As the lesson learnt of the implementation of school garden and green school
remained facing many obstacles in the project implementation. That is why the capacity building is needed to
empower learners to know and understand on core conceptual dimension of Global Citizenship education.

ANNEX 4: Foundation Document of the APA Regional GCED Network

Foundation Document of the Asia-Pacific Regional GCED Network
This document is based on the outcomes of the discussions from the “2018 Asia-Pacific Regional GCEd
Network Meeting: Solidifying Regional Action for GCEd (3-4 May 2018, Jakarta, Indonesia)”

DRAFT Strategic Framework (version 08.05.2018)

Background
The commitment of a wide range of actors around the world to promote Global Citizenship Education (GCEd)
has greatly contributed to raising awareness on the importance of relevance of learning in addition to its quality
and inclusiveness. GCEd also underscores the need of a holistic approach to the competence-based learning
supported by the three pillars of skills: cognitive, socio-emotional and behavioral (UNESCO, 2015) that are
necessary for learners to act as responsible and creative global citizens towards a more peaceful, just, inclusive
and sustainable world. Since 2013 UNESCO and APCEIU have been collaborating in providing a series of fora
gathering GCEd players including education authorities, teaching professionals, research institutes and CSOs,
to discuss the concept, policy and practice based on the principles of learning to live together with a sense of
belonging to common humanity and to better respond to learner’s everyday life needs and challenges.
Furthermore, this has led to the incorporation of GCEd in the Agenda 2030 for Sustainable Development
through its Sustainable Development Goal (SDG) 4 Target 7. Being a cross-cutting target, SDG 4.7 is linked
with not only other targets of SDG4, but also other SDGs related to poverty eradication, environment, health
and peace. The role of GCEd – for its targeted learning objectives and covered topics – is critical in the effective
implementation of the Agenda 2030.
In this regard, the first meeting of the Network took place on 3-4 May 2018 in Jakarta, Indonesia. The meeting
discussed different interventions with focus on inputs, process and outcomes of GCEd, clarify remaining gaps
and explore areas of possible collaboration in light of consolidating individual and collective action on GCEd
around a regional platform. The participants also discussed and adopted a regional strategy for 2018-2021.

Goals
The Asia-Pacific Regional GCEd Network works towards creating a world free from discrimination that embraces
cultural diversity and equality where everyone enjoys human rights and fundamental freedoms. It advocates for
the provision of lifelong learning opportunities for all that foster the values, attitudes, knowledge and skills
necessary for learners and social groups to become active social agents. The members of the Network believe
that an education that supports global citizenship building enables the emergence of cohesive, just and peaceful
societies with a common sense of belonging to a global humanity. The network thereby promotes collaboration for
global citizenship education (GCEd), and contributes to the realization of Target 4.7 of Sustainable Development
Goal 4 of the Agenda 2030 for Sustainable Development.
The regional Thematic Working Group for Education 2030+ co-chaired by UNESCO and UNICEF convened
the third Asia-Pacific Meeting on Education 2030 (APMED-III) in July 2017 in Bangkok, Thailand, to address
specifically SDG Target 4.7 and identified the priority areas of action including curriculum, teacher education,
pedagogy, learning assessments and monitoring. The meeting adopted a set of Recommendations for Action on
SDG 4.7 (UNESCO & UNICEF, 2017) (Annex 1). The Asia-Pacific Regional GCEd Network will contribute to
supporting Member States in the region to commit to the implementation of the Recommendations for Action.
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Context
Following the recommendations of the 2nd APMED2030, the first part of the 3rd APMED2030 focused on
SDG4.7 within the context of Asia-Pacific. The meeting deliberated on how to mainstream, operationalize
and monitor SDG4.7, and reflected upon the challenges and opportunities in relation to regional priorities.
Participants identified the necessary actions at national, sub-regional and regional levels and discussed the
capacity development needs for mainstreaming SDG 4.7 at all levels of education and into policies, plans,
curricula, teaching and learning practices, as well as student assessment. The meeting emphasized that SDG
4.7 must be mainstreamed and operationalized from early childhood through to higher education and in nonformal education for children, adolescents, youth and adults, always with strong equity and gender lenses. The
responsibility of each stakeholder in contributing to the achievement of SDG 4.7 was highlighted. Cross-cutting
in nature, the target accelerates the achievement of SDG 4 and all SDGs.
Participants also recognized the importance of partnerships and multi-sectoral cooperation in achieving SDG
4.7. In particular, partnerships with civil society, academia and the private sector were noted as crucial to creating
an “ecosystem” involving all stakeholders at the community and other levels that could facilitate the effective
implementation of SDG4.7. The SDG4-Education 2030 National Coordinators subsequently reviewed the draft
regional recommendations for mainstreaming SDG 4.7 during the 1st SDG4 National Coordinator’s Meeting
(Part 2) and endorsed the following set of regional recommendations that are to be carried out by stakeholders,
including the private sector, in 2017- 2018.

Recommendations for action
Multi-stakeholder, inter-sectoral and inter-ministerial partnerships are key to achieving SDG 4.7. Governments
are the ultimate duty-bearers, with an obligation to ensure that appropriate policies and adequate resources are
put in place. The following recommendations are addressed to all key stakeholders of SDG4-Education 2030:
governments, international/regional organizations, CSO/NGOs, academia, media, the private sector, teacher
education institutions and schools. For effective implementation, it will be necessary to prepare follow-up and
monitoring mechanisms in each Member State as well as integrated national-level plans of action, indicating not
only activities, but also shared tasks and responsibilities. Many of the follow-up actions below will require the
involvement of several actors.

The network functions on the voluntary/honorable basis to facilitate and promote GCEd in Asia and the Pacific.
Ad hoc in-person meetings may take place at key events where members are present. A biennial face-to-face
meeting is envisioned by the network, depending on available funding and commitment of partner organizations.
APCEIU, as a core member, is committed in facilitating possible face-to-face biennial meetings of the network.

Members Role and Responsibilities
•

Network members will meet periodically through a webinar or e-conference.

•

Network members are expected to share their activities on GCEd using a common calendar and an
online community.

•

Network members are encouraged to feed in the UNESCO GCEd Clearinghouse.

•

Network members are encouraged to participate actively in joint planning, implementing and
consultation of the network activities.

Activities and Timeline (2018-2022)
The Network will undertake the below activities focusing on the Pillars discussed during the Jakarta meeting.
Action Areas

Activity

Policy

1. Organize preliminary stakeholder consultations involving Ministries of
education and parliamentarians to seek political will and leadership at
the national level.
2. Conduct a review of existing country education policy frameworks
from the GCEd lens.
3. Organize advocacy and awareness raising activities targeting policy
makers whenever appropriate in the overall context of SDG4.

Capacity
Building

1. Develop an APA guideline for capacity building for teachers (in service
training activities), including a clear definition of teacher competence
and teaching pedagogies conducive to GCEd.
2. Collaborate in organizing workshops for teachers (e.g. ACCU, APCEIU).
3. Support the use of the existing online platform for content
development of GCEd Curriculum (e.g. Malaysia).
4. Promote the existing online capacity building / training platform (e.g.
INRULED)
• Utilize the ICT in Education platform
• Targeting rural educators/teachers
• Link with teachers support systems

Action area 1: Curriculum & learning materials
q Develop an audit benchmark, review the coverage of SDG4.7 components in existing curricula and
learning materials/textbooks, and harmonize existing concepts with SDG4.7;
q Identify the region’s unique issues related to SDG4.7 and explore different and innovative
modalities and means of delivering learning opportunities and materials linked to them;
q Develop the capacities of key stakeholders in textbook development, including, among others,
national curriculum authorities and textbook development bodies and private publishers;
q Develop curriculum that is inclusive, participatory and based on local knowledge;

Date (TBC)

q Develop a new generation of textbooks, open educational resources (OER) and other teaching and
learning resources that integrate SDG4.7 into national education standards; and
q Create a platform for a working group to develop guidelines and sample materials as a reference for
countries as they develop the curricula and materials needed to achieve SDG4.7
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Teaching/
Learning
materials

Research

Advocacy

1. Content Review of existing GCED materials published by UNESCO,
APCEIU and other relevant stakeholders to include other critical
dimensions such as human rights, digital citizenship, media and
information literacy, as well as to make them more responsive to
national context.
2. Documentation of good practices that promote GCED to reflect
various cultural backgrounds and practices.
3. Design and develop guideline and framework for extra- curricular
activities (informal and non-formal setting) that promote values
and thrust of GCEd to ensure that learning is not only sourced from
published materials. (i.e student exchange programme, community
engagement, boy and girl scout).
4. Develop a database or depository (accessible through the internet) of
GCED-related learning materials.
Setting the Research Agenda across countries, institutes and agencies.
Suggested themes are listed below:
a) Pedagogy:
Understanding current teacher training, practice and perceptions to
prioritize next steps in pre-service and in-service teacher training in
relation to GCEd in its all forms; evidence of efficacy of pedagogy; rapport
between teachers/students as a critical factor in GCEd; inclusion of digital
citizenship as online global citizenship; learning outcome.
b) Materials:
Review of contextualized materials of broader GCEd concept through a
universal lens.
c) Concepts:
Reconceptualise GCEd through the translation of guidelines and concepts
into mother-tongue to inform ongoing programme development
d) Policy:
Research on evidence-based GCEd promotion to influence policy at all
levels; conceptual and methodological approach for monitoring and
measurements at the national/sub-national level (feasibility study is
ongoing by UNESCO BKK).
1. Sharing of ready-made materials with broader stakeholders
2. Orientation session with teachers’ training institutes on SDG- with
focus to SDG 4.7
3. Utilizing SDG for promotion of SDG 4.7, of advocacy with Government
officials and policy makers

Funding and Resource Mobilization
The core group, in cooperation with the network members, will lead the resource mobilization to support the
necessary cost to undertake the above-mentioned activities.
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ANNEX 5:
Regional Recommendation for Action on SDG 4.7 adopted by the 3rd Asia-Pacific
Meeting on Education 2030 (APMED 2030) in July 2017.

3rd Asia-Pacific Meeting on Education 2030
(APMED2030) (4-7 July 2017, Bangkok, Thailand)
Regional Recommendation for Action on SDG4.7

Target 4.7: By 2030, ensure all learners acquire knowledge and skills needed to promote sustainable
development, including, among others, through education for sustainable development and sustainable
lifestyles, human rights, gender equality, promotion of a culture of peace and nonviolence, global citizenship, and appreciation of cultural diversity and of culture’s contribution to sustainable
development.

Introduction
The world has transformed over the past quarter-century. Youth account for one in four of the 7.5 billion people
on this planet and life expectancies are on the rise in many countries. Alongside rapid economic and political
shifts, environmental degradation has worsened amid growing concern for climate change. Globalization and the
digital revolution have brought people together, integrating markets and increasing mobility, while advances in
medicine and knowledge have improved lives. Yet with this growing interconnectedness and progress, the world
is also seeing the rise of intolerance and violence. The macro development landscape and the needs of learners
have changed just as dramatically.
The Asia-Pacific region, with its push towards synergized regional integration, is not exempt from these multidimensional, 21st century challenges. There is a need in this region for education that equips learners with the
knowledge, skills, attitudes, behaviors and values they require to engage creatively and responsibly with our
rapidly changing world.
These concerns are at the heart of Sustainable Development Goal 4 target 7 (SDG4.7). The target explicitly links
education to the broader Agenda for Sustainable Development and captures the transformative aspirations of
education in relation to other SDGs. Meaningful implementation of SDG4.7 requires rethinking and redefining
the purpose of education and seeing it from a lifelong learning perspective, so that it can become a key enabler
for a sustainable future.
SDG4.7 is very broad, but underlying all of its many themes and issues is a humanistic vision of education.
Many of its core elements, including human rights, gender equality, as well as health and well-being are already
embedded in the national education policies of many countries in the region. The target is concerned not only
with the acquisition of subject knowledge related to these core elements, but also, more importantly, with
the acquisition of competencies and the development of the social and emotional skills needed to apply this
knowledge. In addition to these challenges, new pedagogical approaches will be necessary to bring SDG4.7 to life.
What is urgently called for now is to translate policy into practice.
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3. Advocacy and
Awareness

Ministry of Education ,
UNESCO (BKK, HQ) and Key
Stakeholders
- Indonesia lead by
Parliament;
- Thailand
Educational
Council;
- UzbekistanMinistry of Public
Education
- Pakistan- MoE
- Brunei- MoE
- Japan- MoE
- India- MoE

Action area 2: Teaching & learning (Teacher training/Pedagogy)
q Embed SDG4.7 components in existing and new teacher competency frameworks for all levels of
education in the content of core subjects and in teaching and learning resources.

Resources will be
mobilized
(Development
partners, UNESCO,
APCEIU, MEXT, DVV
International)

q Review and update curricula and methodologies of pre-service and in-service teacher training
programmes through an SDG4.7 lens to promote a learner-centred and interactive pedagogy;
Six months

Who lead should
finance?

q Connect learning to practice within communities to address issues such as peace, cultural and learning
diversities, emergencies and natural disasters, conflict, sustainable development, global citizenship and
gender equality.

Action area 3: Learning improvement and assessments
Who

4. Development
of guideline for
capacity building
for teachers (in
service training
activities)
- What capacity
they need
- Teaching
pedagogies

National commission for
UNESCO, Korea

5. Workshop for
teachers

ACCU, Japan

Resource (available/
to raise?)

available

q Develop new and/or adapt existing instruments and methodologies to assess and support the
development of skills, behaviors, and values related to SDG4.7 through different levels/types of
assessment, but with a focus on classroom- and school-based continuous formative assessment.

2019

q Collect and share good and emerging practices among countries in the assessment of SDG4.7- related
learning outcomes at the regional level, including school- and community-based assessments, and
inclusive and participatory assessment.
q Provide capacity development and structured support for teachers and education officers involved
in assessments and learning improvement practices.

To raise

2019

q Build on instruments and methodologies for measuring children’s development outcomes in pre- school/
ECD programmes with assessments of SDG4.7-related skills, competencies, and knowledge;
q Align learning improvement and assessment schemes to the diversity of SDG4.7
q Explore the desirability and feasibility of including SDG4.7 components in national exams
through core subjects (language, mathematics, science, geography, etc.).
q Promote assessments that give equal importance to social and emotional skills.

Available
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Timeline (start and end
dates)

q Design and administer learning assessments to capture the learning opportunities and changes in
behavior and actions of children, youth, and adults that contribute to sustainability, resiliency, peace
building, respect for diversity and the fulfillment of human rights in communities and wider society.

6. Online Platform
- Content
Development
of GCED for the
Curriculum
- Insert training
- Through Online Ministry of Education,
Malaysia
platform
- For 7-9 grade
- Four (core)
subjects –
Math, Sciences,
and Geography
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q Prepare a national pool of teacher educators/trainers who are well trained to embed SDG 4.7;
q Organize capacity development workshops for teachers to develop competencies needed to integrate
SDG4.7 into teaching, especially in their respective subject areas;

Action area: Capacity Building
Activity

q Promote research on how SDG4.7-related components are embedded in local cultures, and make
use of existing local knowledge and experiences in developing teaching and learning methods.

On going

q Review and document existing national, regional and global tools and techniques to monitor
SDG4.7 and disseminate to relevant partners and stakeholders. Organize and participate in
workshops focusing on building capacities and skills required to monitor SDG4.7.
q Explore potential linkages between SDG4.7 indicators and other SDG targets within and beyond SDG 4
on Education (e.g., the relationships and interactions among various targets/indicators, mapping, trend
analyses, etc.).
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q Make efforts to collect and analyze information from CSOs/NGOs, community learning centres
and local governments on SDG4.7 to inform policy and programme development and complement
administrative data.

ANNEX 7:
Action plans from Summary of Discussion for APA GCED Network 4-Year Strategy

q Foster a culture of knowledge exchange and data sharing among and between ministries and agencies
that will strengthen the use of multiple data sources to monitor SDG4.7.

Action area: Policy
Activity

Action area 4: Monitoring
q Use global and thematic indicators for SDG4.7 to inform and guide regional and national
monitoring frameworks.
q Seek and mobilize technical and/or financial support from regional as well as global
stakeholders/partners when necessary to increase the availability and quality of national data/
indicators to effectively monitor SDG4.7.
q Identify areas of slow or no progress in SDG4.7 thematic areas and inform allocation of
resources to accelerate the progress.
q Conduct research and evaluations around policy, curricula and teaching and learning to generate
information and evidence for monitoring SDG4.7.

1. Preliminary
Stakeholder
Consultation

Conclusion: Ensuring the enabling environment to operationalize SDG4.7
The intent to learn to live together sustainably underpins SDG4.7. Efforts toward achieving SDG4.7 aim to equip
children, adolescents, youth and adults with the skills and means to lead meaningful lives and contribute to society
as well as helping to achieve other targets and goals related to employment, economic development, gender
awareness and equality, peace building, and the responsible use of natural resources. As such, in the Asia-Pacific
region, governments, CSOs, UN agencies, teacher education institutions, academia, media and the private sector
play important roles in facilitating progress, promoting and supporting the mainstreaming of SDG4.7, clarifying
concepts and providing evidence and good practices on operationalizing the key elements of SDG4.7.
The target is cross-cutting, covering areas including, but not limited to, human rights, gender equality, health and
wellbeing, inclusion and lifelong learning. These critical aspects of human life go beyond education and require
multi-sectoral engagement. Political will and commitment are prerequisites to policy development, financial
resource allocation and effective governance. Conversely, monitoring and coordination mechanisms for SDG4.7,
as well as financial and technical support from international and regional organizations, are needed to support its
operationalization.
In view of the rapid changes in the world and the demands of SDG4.7, innovative practices and new knowledge
should be tapped into. The education community should leverage (sub-) regional networks working in different
thematic areas (e.g. NEQMAP for learning assessment and ERI-Net for policy research). Greater efforts are
needed to ensure that communities, parents and teachers are involved and provided with opportunities to learn
about SDG4.7 and apply what is learned throughout their lives.
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2. Review of existing
Country Education
Policy frameworks
from GCED lens

Resource (available/
to raise?)

Who
Ministry of Education ,
UNESCO (BKK, HQ) and Key
Stakeholders
- Indonesia lead by
Parliament;
- Thailand
Educational
Council;
- UzbekistanMinistry of Public
Education
- Pakistan- MoE
- Brunei- MoE
- Japan- MoE
- India- MoE
Ministry of Education ,
UNESCO (BKK, HQ) and Key
Stakeholders
- Indonesia lead by
Parliament;
- Thailand
Educational
Council;
- UzbekistanMinistry of Public
Education
- Pakistan- MoE
- Brunei- MoE
- Japan- MoE
- India- MoE

Timeline (start and end
dates)

Resources will be
mobilized
Development
partners, UNESCO,
APCEIU, MEXT, DVV
International

Three
months

Who lead should
finance

Resources will be
mobilized
Development
partners, UNESCO,
APCEIU, MEXT, DVV
International

Six months

Who lead should
finance?
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7. Online Capacity
Building / Training
platform
- Utilize the ICT
in Education
platform
- Targeting rural
educators/
teachers
- Use teachers
Support
Systems

INRULED, China

Available

On going

Resource (available/
to raise?)

Timeline (start and end
dates)

Action area: Learning Materials
Activity

Who

8. Content Review
of existing GCED
materials published
by UNESCO (to
include works of
other sectors. i.e.
Human rights of
The Asia-Pacific Regional
Social and Human
GCED Network
Sciences, media
Literacy ), APCEIU
and other relevant
stakeholders to
make it more
responsive to
national context.

Technical and
financial resource

July 2018

July 2019

9. Documentation
of good practices
that promote
GCED to reflect
various cultural
backgrounds and
practices

Technical and
financial resource

July 2018

July 2019

UNESCO, APCEIU and the
Regional GCED Network
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10. Design and develop
guideline and
framework for
extra- curricular
activities (informal
and non-formal
setting) that
promote values
and thrust of
UNESCO, APCEIU and the
GCED to ensure
Regional GCED Network
that learning is
not only sourced
from published
materials. (i.e
student exchange
programme,
community
engagement, boy
and girl scout)

Technical and
financial resource

11. Develop a database
or depository
(accessible through
APCEIU
the internet) of
GCED-related
learning materials

Technical and
financial resource

Suggested themes
Pedagogy:
Understanding current
teacher training, practice
and perceptions to
prioritise next steps in
pre-service and in-service
teacher training in relation
to GCEd ( in all its forms)
July 2018

July 2019

Concepts
Reconceptualise GCEd
through the translation of
guidelines and concepts
into mother-tongue to
reconceptualize for ongoing
programme development
July 2018

July 2019

12. Setting the Research
Agenda across countries,
institutes and agencies
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Who

UNESCO

Resource (available/
to raise?)
UNESCO – to be
raised
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Policy:
Research to influence policy at
all levels

APCEIU

From Jan
2019

ongoing

2. Synthesise
together
3. Develop
ongoing
research
questions
arising from
synthesis

Action area: Advocacy

Action area: Research
Activity

Materials:
Review of contextualized
materials of broader GCEd
concept through a universal
lense.

1. National
level
through
qualitative
approach,
including
those
who have
attended
GCEd
specific
training

Timeline (start and end
dates)

Now

By the
end of the
calendar
year

Who

Resource (available/
to raise?)

GCED NETWORK

printed and on-line
materials

2018

2019

2. Orientation session
with teachers’ training
institutes on SDG- with
focus to SDG 4.7

UNESCO affiliated
institutes

materials from point
1 and new develop
materials (available
plus to raise; plus
budget for their
development)

2018

2020

3. Utilizing SDG for
promotion of SDG
4.7, of advocacy with
Government officials and
policy makers

UNESCO affiliated
institutes

resource to raise

2018

?

Activity
1. Sharing of ready made
materials with broader
stakeholders

Timeline (start and end
dates)
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